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Assurances, Affirmations, and Declarations 
  

!ŎŎŜƭŜǊŀǘŜŘ /ƘŀǊǘŜǊ 9ƭŜƳŜƴǘŀǊȅ {ŎƘƻƻƭ όŀƭǎƻ ǊŜŦŜǊǊŜŘ ǘƻ ƘŜǊŜƛƴ ŀǎ ά!/9{έ ŀƴŘ ά/ƘŀǊǘŜǊ {ŎƘƻƻƭέύ ǎƘŀƭƭΥ 

  

· Be nonsectarian in its programs, admission policies, employment practices, and all other operations. 

ό/ŀƭƛŦƻǊƴƛŀ 9ŘǳŎŀǘƛƻƴ /ƻŘŜ όƘŜǊŜƛƴŀŦǘŜǊ ά9ŘΦ /ƻŘŜέύ Ϡ птслрόŘύόмύΦύ 

  

· Not charge tuition. (Ed. Code § 47605(d)(1).) 

  

· Not discriminate against any pupil on the basis of disability, gender, gender identity, gender expression, 

nationality, race or ethnicity, religion, sexual orientation, or any other characteristic that is contained in 

the definition of hate crimes set forth in section 422.55 of the Penal Code. (Ed. Code § 47605(d)(1); Ed. 

Code § 220.) 

  

· Except as provided in Education Code section 47605(d)(2), admission to a charter school shall not be 

determined according to the place of residence of the pupil, or of his or her parent or legal guardian, 

within this state, except that an existing public school converting partially or entirely to a charter school 

under this part shall adopt and maintain a policy giving admission preference to pupils who reside within 

the former attendance area of that school. (Ed. Code § 47605(d)(1).) 

  

· Admit all pupils who wish to attend Charter School. (Ed. Code § 47605(d)(2)(A).) 

  

· Except for existing pupils of Charter School, determine attendance by a public random drawing if the 

number of pupils who wish to attend Charter School exceeds /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ŎŀǇŀŎƛǘȅΦ tǊŜŦŜǊŜƴŎŜ ǎƘŀƭƭ 

be extended to pupils currently attending Charter School and pupils who reside in the Los Angeles 

¦ƴƛŦƛŜŘ {ŎƘƻƻƭ 5ƛǎǘǊƛŎǘ όŀƭǎƻ ǊŜŦŜǊǊŜŘ ǘƻ ƘŜǊŜƛƴ ŀǎ ά[!¦{5έ ŀƴŘ ά5ƛǎǘǊƛŎǘέύΦ ό9ŘΦ /ƻŘŜ Ϡ птслрόŘύόнύό.ύΦύ 

  

· If a pupil is expelled or leaves Charter School without graduating or completing the school year for any 

ǊŜŀǎƻƴΣ /ƘŀǊǘŜǊ {ŎƘƻƻƭ ǎƘŀƭƭ ƴƻǘƛŦȅ ǘƘŜ ǎǳǇŜǊƛƴǘŜƴŘŜƴǘ ƻŦ ǘƘŜ ǎŎƘƻƻƭ ŘƛǎǘǊƛŎǘ ƻŦ ǘƘŜ ǇǳǇƛƭΩǎ ƭŀǎǘ ƪƴƻǿƴ 

address within 30 days, and shall, upon request, provide that school district with a copy of the 

cumulative record of the pupil, including a transcript of grades or report card, and health information. 

(Ed. Code § 47605(d)(3).) 

  

· Meet all statewide standards and conduct the pupil assessments required pursuant to Education Code 

sections 60605 and 60851 and any other statewide standards authorized in statute or pupil assessments 

applicable to pupils in non-charter public schools. (Ed. Code § 47605(c)(1).) 

  

· Consult, on a regular basis, with Charter SchoolΩǎ ǇŀǊŜƴǘǎΣ ƭŜƎŀƭ ƎǳŀǊŘƛŀƴǎΣ ŀƴŘ ǘŜŀŎƘŜǊǎ ǊŜƎŀǊŘƛƴƎ ǘƘŜ 

ǎŎƘƻƻƭΩǎ ŜŘǳŎŀǘƛƻƴŀƭ ǇǊƻƎǊŀƳǎΦ ό9ŘΦ /ƻŘŜ Ϡ птслрόŎύόнύΦύ  

  

Charter School hereby declares that Charter School, operated as or by its nonprofit public benefit 

ŎƻǊǇƻǊŀǘƛƻƴΣ ƛǎ ŀƴŘ ǎƘŀƭƭ ōŜ ǘƘŜ ŜȄŎƭǳǎƛǾŜ ǇǳōƭƛŎ ǎŎƘƻƻƭ ŜƳǇƭƻȅŜǊ ƻŦ /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ŜƳǇƭƻȅŜŜǎ ŦƻǊ ǘƘŜ 
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purposes of the Educational Employment Relations Act (EERA), Chapter 10.7 (commencing with Section 

3540) of Division 4 of Title I of the Government Code. Charter School shall comply with all provisions of 

the EERA and shall act independently from LAUSD for collective bargaining purposes. In accordance with 

the EERA, employees may join and be represented by an organization of their choice for collective 

bargaining purposes. 

  

bh¢9Υ ¢Ƙƛǎ /ƘŀǊǘŜǊ Ŏƻƴǘŀƛƴǎ ǎǇŜŎƛŦƛŎ ά5ƛǎǘǊƛŎǘ wŜǉǳƛǊŜŘ [ŀƴƎǳŀƎŜέ ό5w[ύΣ ƛƴŎƭǳŘƛƴƎ ǘƘŜ Assurances, 

Affirmations, and Declarations section above. The DRL should be highlighted in gray within each Charter 

element or section. The final section of the Charter provides a consolidated addendum of the DRL. This 

intentional redundancy facilitates efficient charter petition review while ensuring ready access to the 

DRL for any given section of the Charter. To the extent that any inconsistency may exist between any 

provision contained within the body of the Charter and the DRL contained in the addendum, the 

provisions of the DRL addendum shall control. 
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Element 1 ς The Educational Program________________________________                                                                      
 
ά¢ƘŜ ŜŘǳŎŀǘƛƻƴŀƭ ǇǊƻƎǊŀƳ ƻŦ ǘƘŜ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭΣ ŘŜǎƛƎƴŜŘΣ ŀƳƻƴƎ ƻǘƘŜǊ ǘƘƛƴƎǎΣ ǘƻ identify those 
ǿƘƻƳ ǘƘŜ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭ ƛǎ ŀǘǘŜƳǇǘƛƴƎ ǘƻ ŜŘǳŎŀǘŜΣ ǿƘŀǘ ƛǘ ƳŜŀƴǎ ǘƻ ōŜ ŀƴ άŜŘǳŎŀǘŜŘ ǇŜǊǎƻƴέ ƛƴ ǘƘŜ 
21st century, and how learning best occurs. The goals identified in that program shall include the 
objective of enabling pupils to become self-ƳƻǘƛǾŀǘŜŘΣ ŎƻƳǇŜǘŜƴǘΣ ŀƴŘ ƭƛŦŜƭƻƴƎ ƭŜŀǊƴŜǊǎΦέ ό9ŘΦ /ƻŘŜ 
§ 47605(b)(5)(A)(i).) 
  
ά¢ƘŜ ŀƴƴǳŀƭ Ǝƻŀƭǎ ŦƻǊ ǘƘŜ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭ ŦƻǊ ŀƭƭ ǇǳǇƛƭǎ ŀƴŘ ŦƻǊ ŜŀŎƘ ǎǳōƎǊƻǳǇ ƻŦ ǇǳǇƛƭǎ ƛŘŜƴǘƛŦƛŜŘ 
pursuant to Section 52052, to be achieved in the state priorities, as described in subdivision (d) of 
Section 52060, that apply for the grade levels served, or the nature of the program operated, by the 
charter school, and specific annual actions to achieve those goals. A charter petition may identify 
additional school priorities, the goals for the school priorities, and the specific annual actions to 
ŀŎƘƛŜǾŜ ǘƘƻǎŜ ƎƻŀƭǎΦέ ό9ŘΦ /ƻŘŜ Ϡ птслрόōύόрύό!ύόƛƛύΦύ 
  
άLŦ ǘƘŜ ǇǊƻǇƻǎŜŘ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭ ǿƛƭƭ ǎŜǊǾŜ ƘƛƎƘ ǎŎƘƻƻƭ ǇǳǇƛƭǎΣ ŀ ŘŜǎŎǊƛǇǘƛƻƴ ƻŦ ǘƘŜ ƳŀƴƴŜǊ ƛƴ ǿƘƛŎƘ 
the charter school will inform parents about the transferability of courses to other public high 
schools and the eligibility of courses to meet college entrance requirements. Courses offered by the 
charter school that are accredited by the Western Association of Schools and Colleges may be 
considered transferable and courses approved by the University of California or the California State 
¦ƴƛǾŜǊǎƛǘȅ ŀǎ ŎǊŜŘƛǘŀōƭŜ ǳƴŘŜǊ ǘƘŜ ά!έ ǘƻ άDέ ŀŘƳƛǎǎƛƻƴǎ ŎǊƛǘŜǊƛŀ Ƴŀȅ ōŜ ŎƻƴǎƛŘŜǊŜŘ ǘƻ ƳŜŜǘ ŎƻƭƭŜƎŜ 
ŜƴǘǊŀƴŎŜ ǊŜǉǳƛǊŜƳŜƴǘǎΦέ ό9ŘΦ /ƻŘŜ Ϡ птслрόōύόрύ(A)(iii).) 
 

Local Control Funding Formula (LCFF) and Local Control and Accountability Plan (LCAP) 
  
Charter School acknowledges and agrees that it must comply with all applicable laws and regulations 
related to AB 97 (2013) (Local Control Funding Formula), as they may be amended from time to time, 
which include the requirement that Charter School shall annually submit a Local Control and 
Accountability Plan (LCAP)/annual update to the Los Angeles County Superintendent of Schools and the 
Charter Schools Division (CSD) on or before July 1. In accordance with Education Code sections 47604.33 
and 47606.5, Charter School shall annually update its goals and annual actions to achieve those goals 
identified in the charter pursuant to Education Code section 47605(b)(5)(A)(ii), using the Local Control 
and Accountability Plan template adopted by the State Board of Education, as it may be changed from 
time to time. Charter School shall comply with all requirements of Education Code section 47606.5, 
including but not limiǘŜŘ ǘƻ ǘƘŜ ǊŜǉǳƛǊŜƳŜƴǘ ǘƘŀǘ /ƘŀǊǘŜǊ {ŎƘƻƻƭ άǎƘŀƭƭ Ŏƻƴǎǳƭǘ ǿƛǘƘ ǘŜŀŎƘŜǊǎΣ ǇǊƛƴŎƛǇŀƭǎΣ 
administrators, other school personnel, parents, and pupils in developing the local control and 
accountability plan and annual update to the local control and accountabiliǘȅ ǇƭŀƴΦέ ό9ŘΦ /ƻŘŜ Ϡ 
47606.5(e).) 

 
Academic Calendar and Schedules 
  
Charter School shall offer, at a minimum, the number of minutes of instruction set forth in Education 
Code section 47612.5, and the number of school days required by California Code of Regulations, title 
5, section 11960.  
  

Mathematics Placement 
  
Charter School shall comply with all applicable requirements of the California Mathematics Placement 
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Act of 2015. 
  

Transitional Kindergarten 
  
Charter School shall comply with all applicable requirements regarding transitional kindergarten. For 
purposes of admission to Charter School, transitional kindergarten shall be considered a part of 
kindergarten, and therefore students enrolled in transitional kindergarten at Charter School shall be 
ŎƻƴǎƛŘŜǊŜŘ ŜȄƛǎǘƛƴƎ ǎǘǳŘŜƴǘǎ ƻŦ /ƘŀǊǘŜǊ {ŎƘƻƻƭ ŦƻǊ ǇǳǊǇƻǎŜǎ ƻŦ /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ŀŘƳƛǎǎƛƻƴǎΣ ŜƴǊƻƭƭƳŜƴǘΣ 
and lottery.  

  
High School Exit Examination 
  
Charter School shall comply with all applicable requirements of Education Code sections 60850 ς 
60859, including but not limited to the requirements of sections 60851.6 and 60852.3. 

  
WASC Accreditation 
  
If Charter School serves students in grades 9-12, before Charter School graduates its first class of 
students, Charter School shall obtain, and thereafter maintain, Western Association of Schools and 
Colleges (WASC) accreditation. 

  
English Learners 
  
Charter School shall identify potential English Learners in a timely manner in accordance with all 
applicable legal requirements. Charter School must provide all English Learners with an effective 
English language acquisition program that also affords meaningful and equitable access to Charter 
{ŎƘƻƻƭΩǎ ŎƻǊŜ ŀŎŀŘŜƳƛŎ ŎǳǊǊƛŎǳƭǳƳΦ LƴǎǘǊǳŎǘƛƻƴŀƭ Ǉƭŀƴǎ ŦƻǊ 9ƴƎƭƛǎƘ [ŜŀǊƴŜǊǎ Ƴǳǎǘ ōŜ όмύ ōŀǎŜŘ ƻƴ ǎƻǳƴŘ 
educational theory; (2) adequately supported with trained teachers and appropriate materials and 
resources; and (3) periodically evaluated to make sure the program is successful and modified when 
the program is not successful.  
  
On an annual basis, upon request, Charter School shall submit a certification to the LAUSD Charter 
Schools Division (CSD) that certifies that Charter School has adopted and is implementing either the 
LAUSD English Learner Master Plan or /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ƻǿƴ 9ƴƎƭƛǎƘ [ŜŀǊƴŜǊ ό9[ύ aŀǎǘŜǊ tƭŀƴΦ LŦ /ƘŀǊǘŜǊ 
School chooses to implement its own EL Master Plan, the plan shall provide a detailed description of 
/ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ 9[ ǇǊƻƎǊŀƳΣ ŀƴŘ ǎƘŀƭƭ ŀŘŘǊŜǎǎ ǘƘŜ ŦƻƭƭƻǿƛƴƎΥ  
·       Iƻǿ /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ 9[ aŀǎǘŜǊ tƭŀƴ ǇǊƻǾƛŘŜǎ ŀƭƭ ƻŦ ƛǘǎ 9ƴƎƭƛǎƘ [ŜŀǊƴŜǊǎΣ ƛƴŎƭǳŘƛƴƎ ōǳǘ ƴƻǘ ƭƛƳƛǘŜŘ 
to Long Term English Learners (LTELs) with an effective English language acquisition program as well as 
ƳŜŀƴƛƴƎŦǳƭ ŀƴŘ ŜǉǳƛǘŀōƭŜ ŀŎŎŜǎǎ ǘƻ /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ŎƻǊŜ ŀŎŀŘŜƳƛŎ ŎǳǊǊƛŎǳƭǳƳ 
·       Iƻǿ 9ƴƎƭƛǎƘ [ŜŀǊƴŜǊǎΩ ǎǇŜŎƛŦƛŎ ƴŜŜŘǎ ǿƛƭƭ ōŜ ƛŘŜƴǘƛŦƛŜŘ 
·       What services will be offered 
·       How, where, and by whom the services will be provided 
·       How Charter School will evaluate its EL program each year, and how the results of this evaluation 
will be used to improve the program, including the provision of EL services 
  
Each year, Charter School shall provide to the CSD a report on its annual evaluation of the effectiveness 
of its EL program. Upon request, Charter School shall provide a copy of its current EL Master Plan to 
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the CSD. 
  
Charter School shall administer the CELDT/ELPAC annually in accordance with federal and state 
requirements. 
  
Charter School shall reclassify English Learners in accordance with federal and state requirements. 
  
Charter School shall provide parent outreach services and meaningfully inform parents with limited 
English proficiency of important information regarding Charter School matters to the same extent as 
other parents. 
  

Students with Disabilities 
  
Federal Law Compliance 
Charter School shall adhere to all provisions of federal law related to students with disabilities 
including, but not limited to, section 504 of the Rehabilitation Act of 1973, Title II of the Americans with 
Disabilities Act of 1990, and the Individuals with Disabilities Education Improvement Act of 2004. 
  
Special Education Program 
Charter School shall ensure that no student otherwise eligible to enroll in Charter School shall be 
ŘŜƴƛŜŘΣ ŘƛǊŜŎǘƭȅ ƻǊ ƛƴŘƛǊŜŎǘƭȅΣ ŀŘƳƛǎǎƛƻƴ ŘǳŜ ǘƻ ŀ Řƛǎŀōƛƭƛǘȅ ƻǊ ǘƻ /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ƛƴŀōƛƭƛǘȅ ǘƻ ǇǊƻǾƛŘŜ 
necessary services. Charter School acknowledges that policies and procedures are in place to ensure 
the recruitment, enrollment, service, and retention of students with disabilities at LAUSD-authorized 
charter schools, including Charter School. 
  
Prior to LAUSD Board of Education approval of an initial Charter petition, and if a renewing Charter 
{ŎƘƻƻƭ ƛƴǘŜƴŘǎ ǘƻ ƻǇŜǊŀǘŜ ŀǎ ŀ άǎŎƘƻƻƭ ƻŦ ǘƘŜ ŘƛǎǘǊƛŎǘέ ŦƻǊ ǎǇŜŎƛŀƭ ŜŘǳŎŀǘƛƻƴ ǎŜǊǾƛŎŜǎΣ /ƘŀǊǘŜǊ {ŎƘƻƻƭ 
ǎƘŀƭƭ ŜȄŜŎǳǘŜ ŀ aŜƳƻǊŀƴŘǳƳ ƻŦ ¦ƴŘŜǊǎǘŀƴŘƛƴƎ όάah¦έύ ōȅ ŀƴŘ ōŜǘǿŜŜƴ [!¦{5 ŀƴŘ /ƘŀǊǘŜǊ {ŎƘƻƻƭ 
regarding the provision and funding of special education services consistent with applicable state law 
ŀƴŘ ǘƘŜ [!¦{5 {ǇŜŎƛŀƭ 9ŘǳŎŀǘƛƻƴ [ƻŎŀƭ tƭŀƴ !ǊŜŀ όά{9[t!έύ [ƻŎŀƭ tƭŀƴ ŦƻǊ {ǇŜŎƛŀƭ 9ŘǳŎŀǘƛƻƴ  ŀƴŘ ǎƘŀƭƭ 
ōŜ ŎƻƴǎƛŘŜǊŜŘ ŀ άǇǳōƭƛŎ ǎŎƘƻƻƭ ƻŦ ǘƘŜ 5ƛǎǘǊƛŎǘέ ŦƻǊ ǇǳǊǇƻǎŜǎ ƻŦ {ǇŜŎƛŀƭ 9ŘǳŎŀǘƛƻƴ ǇǳǊǎǳŀƴǘ ǘƻ 9ŘǳŎŀǘƛƻƴ 
Code Section 47641(b).  However, Charter School reserves the right to make written verifiable 
assurances that it may become an independent local educational agency (LEA) and join a SELPA 
pursuant to Education Code Section 47641 (a) either on its own or with a grouping of charter school 
LEAs as a consortium following the requirements of Education Code section 56195.3(b). 
  
SELPA Reorganization 
The Los Angeles Unified School District is approved to operate as a single-District SELPA under the 
provisions of Education Code section 56195.1(a). As a single-District SELPA, the District has created two 
charter school sections (District-operated Programs and Charter-operated Programs) under the 
administration of one single Administrative Unit pursuant to a reorganization plan approved by the 
Board of Education on January 4, 2011 (149/10-11). Full implementation of the reorganized LAUSD 
SELPA commenced in the 2013-2014 school year requiring all District-authorized charter schools to 
elect one of the three options available under the LAUSD SELPA. Prior to an option election, all District-
authorized charter schools were required to participate as a school of the District under the District-
Operated Programs Unit. Prior to the beginning of the 2013-2014 school year, all District-authorized 
charter schools, other than those that had previously executed an Option 3 Memorandum of 
¦ƴŘŜǊǎǘŀƴŘƛƴƎ όάah¦έύΣ ǿŜǊŜ ǊŜǉǳƛǊŜŘ ǘƻ ŜȄŜŎǳǘŜ ŀ ƴŜǿ ah¦ ǎŜǘǘƛƴƎ ŦƻǊǘƘ ǘƘŜ [!¦{5 {9[t! ƻǇǘƛƻƴ 
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election for the remainder of the charter petition term. The Charter-operated Program schools do not 
have LEA status for the purposes of special education but will function in a similar role in that each 
charter school will be responsible for all special education requirements, including but not limited to 

services, placement, due process, related services, special education classes, and special education 

supports. Charter schools that have elected to participate in a District-operated programs option 

may apply for membership in the Charter-operated Program section of the SELPA. Charter 

schools accepted for participation in the Charter-operated Programs section receive support from 
a Special Education Director for the Charter-operated Programs. 
  
Modified Consent Decree Requirements 
All charter schools approved by the LAUSD Board of Education are bound by and must adhere to the 
terms, conditions and requirements of the Chanda Smith aƻŘƛŦƛŜŘ /ƻƴǎŜƴǘ 5ŜŎǊŜŜ όάa/5έύ ŀƴŘ ƻǘƘŜǊ 
court orders imposed upon the District pertaining to special education. The MCD is a consent decree 
entered in a federal court class action lawsuit initially brought on behalf of students with disabilities in 
LAUSD. It is an agreement of the parties approved by the federal court and monitored by a court-
appointed independent monitor. The MCD includes nineteen statistically measurable outcomes and 
facilities obligations that the District has to achieve to disengage from the MCD and federal court 
ƻǾŜǊǎƛƎƘǘΦ !ƭƭ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭǎ ŀǊŜ ǊŜǉǳƛǊŜŘ ǘƻ ǳǎŜ ǘƘŜ 5ƛǎǘǊƛŎǘΩǎ {ǇŜŎƛŀƭ Education Policies and 
Procedures Manual and Welligent, the District-wide web-based software system used for online 
LƴŘƛǾƛŘǳŀƭƛȊŜŘ 9ŘǳŎŀǘƛƻƴ tǊƻƎǊŀƳǎ όάL9tǎέύ ŀƴŘ ǘǊŀŎƪƛƴƎ ƻŦ ǊŜƭŀǘŜŘ ǎŜǊǾƛŎŜǎ ǇǊƻǾƛŘŜŘ ǘƻ ǎǘǳŘŜƴǘǎ ŘǳǊƛƴƎ 
the course of their education. 
  
As ǇŀǊǘ ƻŦ ŦǳƭŦƛƭƭƛƴƎ ǘƘŜ 5ƛǎǘǊƛŎǘΩǎ ƻōƭƛƎŀǘƛƻƴǎ ǳƴŘŜǊ ǘƘŜ a/5Σ ǎǘǳŘŜƴǘ ƭŜǾŜƭ Řŀǘŀ ǊŜǉǳŜǎǘǎ ŦǊƻƳ 5ƛǎǘǊƛŎǘ-
operated and Charter-operated charter schools are made on a regular basis. The requested data must 
ōŜ ǎǳōƳƛǘǘŜŘ ƛƴ ǘƘŜ hŦŦƛŎŜ ƻŦ ǘƘŜ LƴŘŜǇŜƴŘŜƴǘ aƻƴƛǘƻǊΩǎ όάhLaέύ ǊŜǉǳƛǊŜŘ ŦƻǊƳŀǘ ƛƴ ŀŎŎƻǊŘŀƴŎŜ ǿƛǘƘ 
ǘƘŜ hLaΩǎ ǊŜǉǳƛǊŜŘ ǘƛƳŜƭƛƴŜǎ ŀƴŘ ŀǎ ŦƻƭƭƻǿǎΥ 
  
    9ƴŘ ƻŦ ¸ŜŀǊ {ǳǎǇŜƴǎƛƻƴ 

  
District ID, SSIS ID, last name, first name, date of birth, gender, grade, date of suspension, number of 
days suspended, and reason for suspension.  
Statewide Assessment Data  
  
The standard file including District ID. 
  
 bƻǊƳ Řŀȅ 

District ID, SSIS ID, last name, first name, date of birth, gender, grade, location code, school name and 
local district for all students enrolled on norm day. 
  
 /.95{ 

  
 !ƭƭ {ǘǳŘŜƴǘǎ ŜƴǊƻƭƭŜŘ ŀǎ ƻŦ 5ŜŎŜƳōŜǊ м ƻŦ ŜŀŎƘ ǎŎƘƻƻƭ ȅŜŀǊ 

  
District ID, SSIS ID, last name, first name, date of birth, gender, grade, location code, school name and 
local district for all students enrolled on norm day. 
  
 Dropout 

District ID, SSIS ID, last name, first name, middle name, date of birth, grade, last location, school name 
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and local district 
  
 aƻƴǘƘƭȅ {9{!/ ŀƴŘ {ǳǎǇŜƴǎƛƻƴ Řŀǘŀ 

  
 DǊŀŘǳŀǘƛƻƴ ǊƻǎǘŜǊ ŦǊƻƳ ŀƭƭ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭǎ ǿƛǘƘ мнǘƘ ƎǊŀŘŜ ǎǘǳŘŜƴǘǎ ǿƛǘƘ Řƛǎŀōƛƭities 

  
¢ƘŜ a/5 ǊŜǉǳƛǊŜǎ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭǎ ǘƻ ƛƳǇƭŜƳŜƴǘ ǘƘŜ 5ƛǎǘǊƛŎǘΩǎ ƛƴǘŜƎǊŀǘŜŘ ǎǘǳŘŜƴǘ ƛƴŦƻǊƳŀǘƛƻƴ ǎȅǎǘŜƳΣ 
which is currently referred to as My Integrated Student Information System (MiSiS). MiSiS is a suite of 
applications which is designed to capture all District student data. All charter schools are required to 
utilize MiSiS directly or interface with MiSiS via a web based Application Programming Interface (API) 
in compliance with the requirements of the MCD and applicable timelines. Upon charter school full 
utilization of MiSiS either directly or via a web based API, the list of required data above will 
automatically be captured within MiSiS. 

 
 
 

GENERAL INFORMATION   

·  The contact person for Charter School is:  Johnathan Williams, Co-Founder and CEO 

·  The contact address for Charter School is:  3914 S. Main St. Los Angeles, CA 90037 

·  The contact phone number for Charter School is:  (323) 846-6694 

·  The proposed address or ZIP Code of the target 

community to be served by Charter School is: 

 3914 S. Main St. Los Angeles, CA 90037 

·  This location is in LAUSD Board District:  2 

·  This location is in LAUSD Local District: Central  

·  The grade configuration of Charter School is:  TK - 6 

·  The number of students in the first year will be: 528 

·  The grade level(s) of the students in the first year 

will be: 

 TK - 6 

·  /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ǎŎƘŜŘǳƭŜŘ ŦƛǊǎǘ Řŀȅ ƻŦ 

instruction in 2018-2019 is: 

 August 13, 2018 
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·  The enrollment capacity is: 

(Enrollment capacity is defined as the total number 

of students who may be enrolled in Charter School 

regardless of student residency.) 

 528 

·  The type of instructional calendar (e.g., 

traditional/year-round, single track/multi-track, 

extended day/year) will be: 

 Traditional  

·  The bell schedule for Charter School will be: 8:00 a.m. - 1:20 p.m. Monday, 8:00 a.m. ς 

3:00 p.m. Tuesday - Friday 

·  The term of this Charter shall be from: July 1, 2018 to June 30, 2023 

 

COMMUNITY NEED FOR CHARTER SCHOOL 
 

The Accelerated Charter Elementary School (ACES) features a distinctive dual language immersion 
model, the only one of its kind currently in Los Angeles and California. Established in 2004, ACES 
provides 50 percent of classroom instruction in Spanish and 50 percent in English implementing the 
Gómez & Gómez Dual Language Enrichment (DLE) program while adjusting to meet California 
curriculum requirements. ACES is the only school in the community that is implementing a dual 
language program in English/Spanish where 100% of the students participate in the program. Other 
public schools have a dual language strand that is implemented in their school where some students 
participate in it and others do not. Since ACES implements the program schoolwide it has a distinct 
advantage in promoting the value of ŀ ǎǘǳŘŜƴǘǎΩ ƘƻƳŜ ƭŀƴƎǳŀƎŜ while they learn a second language. 
While learning content in two languages, students still outperform many of resident LAUSD schools 
(See following data charts). 
 
tŀǊŜƴǘǎ ƛƴ ǘƘŜ ŎƻƳƳǳƴƛǘȅ ǎŜŜƪ ŀƴ ŜŘǳŎŀǘƛƻƴ ǘƘŀǘ ƴƻǘ ƻƴƭȅ ŀŎŀŘŜƳƛŎŀƭƭȅ ƳŜŜǘǎ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎ ƴŜŜŘǎ 
but culturally, including their home language. ACES strives to be a welcoming school community, 
which values the assets parents/guardians and students possess. When teachers successfully 
incorporate texts and pedagogical strategies that are culturally and linguistically responsive, they have 
been able to increase student efficacy, motivation, and academic achievement (Lee, 2001; Ladson-
Billings, 1994) 
 

We believe in strong professional development to ensure effective implementation each year as 
teachers hone their practice implementing the model. Currently three of our teachers have attended 
the 3-day Initial Gómez & Gómez Dual Language training as well as the principal attending a 5-day TOT 
and 3-day recertification training of this model. All teachers at ACES receive training with new teachers 
trained at the start of each school year. Teachers share best practices about the DLE room 
environment and strategies to support the model. The administration and teachers do classroom visits 
and observations to further their learning with the model as a Professional Learning Community. 
 
Create an environment of connectedness where all students feel they belong: ACES strives to support 
academic achievement by giving all students a voice in their education. We strive to accomplish this 
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through community building in classrooms and schoolwide. Teachers make their classrooms 
encouraging and supportive by teaching students problem solving and conflict resolution skills in small 
groups and whole class meetings so that all students, inclusive of diverse learners, feel welcomed and 
respected. If students have a sense of belonging at school, there is more engagement in learning and 
less behavioral issues. (http://mindsetscholarsnetwork.org/wp-content/uploads/ 2015/09/What-We-
Know-About-Belonging.pdf)  
 
Our low suspension rate is evidence of strong student connectedness and use of alternatives to 
suspensions in conjunction with the use of Multi-Tiered System of Supports (MTSS). Based on the 2017 
Fall California Accountability School Dashboard (see next page), ACES suspension rates are Very Low 
(0.2%) & Declined Significantly by 1% (Blue ς Highest Performance).  
 
Cultural inclusion activities are implemented, so that students and parents can share their culture and 
traditions in a meaningful way in the classroom. Students build personal pride and parent engagement 
is meaningful, which is encouraged in an organic and authentic manner. When students feel they 
belong they take more risks in the classroom, during instruction which means deeper learning can 
occur. S/he sees himself/herself as an integral member of this diverse community.  
 
 
 We use an interdisciplinary approach to teaching and learning where the relationships across subject 
matter content areas are made explicit and performance-based assessments to ensure that there is 
depth of learning beyond the basic coverage of material: To meet the needs of all students including 
GATE, Diverse Learners, SWD, ELs, and socioeconomically disadvantaged , our project-based model 
allows for engaging and authentic projects that connect to the real world and allow students to be 
assessed through these projects and including the integrated use of technology. There is evidence of 
writing across the curriculum where projects integrate Science, Social Studies, Math, Art, Technology 
and Language Arts. These instructional practices prepare students not only for 21st century skills and 
the real world but also allows them to perform well on the CAASPP/SBAC as it reflects the type of 
ǉǳŜǎǘƛƻƴǎ ŀƴŘ ǘŀǎƪǎ ǘƘŜȅΩƭƭ ōŜ ŀǎƪŜŘ ǘƻ ŘŜƳƻƴǎǘǊŀǘŜ ǇǊƻŦƛŎƛŜƴŎȅ in Mathematics and Language Arts. 
 
 
Academic Performance Data: Areas of Strength 
 
ACES was able to demonstrate notable academic gains from the 2015-16 to 2016-17 school year. 
These increases were accomplished despite our school having three locations at the beginning of the 
2016-2017 school year and moving to a newly constructed site three months after the start of the 
school year (November 2016). These increases can be attributed to various factors but, most 
importantly, the successful implementation of new ELA curriculum aligned to the CA CCSS 
(Wonders/Maravillas 2017) in all grade levels TK-6. All teachers received training in using the new 
curriculum prior to the start of the school year during ACES Curriculum Institute week. Time was 
allocated for planning and grade level collaboration for data analysis, creating SMART goals by grade 
levels, and interventions both during the instructional day and/or including before/after the school 
day.  
 
Our innovative Dual Language Enrichment model further supports student success.  Our program 
ōǳƛƭŘǎ ƻƴ ǎǘǳŘŜƴǘǎΩ ǇǊƛƳŀǊȅ ƭŀƴƎǳŀƎŜ ƛƴ [ŀƴƎǳŀƎŜ !Ǌǘǎ ŦǊƻƳ ¢Y-1st grade and formally adds a second 
language in Language Arts beginning in 2nd grade. This provides a strong foundation, especially for our 
English Learners, to transfer their primary language skills to learning a second language. Research 
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evidence indicates that bilingual programs where biliteracy is the goal and where bilingual instruction 
is sustained promote literacy in English, as well as the primary language (August and Shanahan 2006; 
CDE 2010a; Genesee, Lindholm-Leary, Saunders and Christian 2006; Goldenberg 2008). The enhanced 
metalinguistic and metacognitive benefits of bilingualism have been demonstrated in multiple studies. 
These benefits include better working memory, abstract reasoning skills, attentional control, and 
problem-solving skills (Adesope, Lavin, Thompson, and Ungerleider 2010).  
  
 
ELA 
The following academic performance data highlight strengths in our English Language Arts program.  
Schoolwide, from Spring 2016 to Spring 2017 ACES students increased by 2.17% in the Met/Exceeds 
Standards (Table 1.1). We decreased students in the Standard Not Met by 8.54% (Table1.2). We 
acknowledge these gains, yet we continue to analyze and plan for greater success in this area (see plan 
for improvement).   
 
 
 
Table 1.1  CAASPP/SBAC- All Students 

ELA 2016 -17    Comparison  to LAUSD Resident Schools  

School Subgroup 
Students 

with 
Scores 

% 
Standard 
Not Met 

% 
Standard 

Nearly 
Met 

% 
Standard 

Met 

% 
Exceeds 
Standard 

Met/Exceed
s Standard, 
Combined 

% 

Change 
from 
2015-

2016 to 
2016-
2017 

Accelerated Charter 
Elementary 

 All 
Students 

241 29.46 32.37 21.16 17.01 38.17 2.17 

                

Wadsworth Avenue 
Elem 

All Students 292 65.41 19.52 9.59 5.48 15.07 0.07 

Main Street Elementary All Students 399 52.38 22.06 16.79 8.77 25.56 6.56 

Harmony Elementary All Students 280 66.07 21.07 10.71 2.14 12.86 -4.14 

Trinity Street 
Elementary 

All Students 242 57.85 26.03 10.33 5.79 16.12 -8.88 

Forty-Ninth Street Elem All Students 364 65.66 18.96 12.09 3.30 15.38 1.38 

William Clinton Middle All Students 775 59.87 26.45 12.26 1.42 13.68 -1.32 

West Vernon Avenue 
Elem 

All Students 360 43.33 24.44 20.28 11.94 32.22 -0.78 

Ricardo Lizarraga Elem All Students 302 58.61 17.22 15.23 8.94 24.17 -2.83 

LAUSD Resident 
Schools from CDE 
Median 

All 
Students 

331 59.24 21.57 12.18 5.64 15.75 -2.25 

Los Angeles Unified 
All 
Students 

260,525 36.30 24.14 24.96 14.59 39.55 0.55 

Data provided by LAUSD 12-11-17 
 

 
Change in Percentage Points from 2015-16 to 2016-17 

Table 1.2  CAASPP/SBAC- Subgroups 

English Language Arts 
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Subgroup 
Students 

with 
Scores 

% Standard 
Not Met 

% 
Standard 

Nearly Met 

% 
Standard 

Met 

% Exceeds 
Standard 

Met/Exceeds 
Standard, 

Combined % 

All Students 241 -8.54 7.37 4.16 -1.99 2.17 

English Learner 98 -15.02 16.82 1.18 -1.98 -0.80 

Latino 236 -8.34 8.05 4.19 -2.90 1.29 

Socioeconomically 
Disadvantaged 

233 -8.96 6.19 4.03 -2.26 1.77 

Students with 
Disabilities 

23 -9.43 -3.61 13.04 0.00 13.04 

Data provided by LAUSD 12-11-17. *Change in percentage points reflects the absolute difference between 2016-17 percentages and 2015-16  
percentages (2016-17 % - 2015-16 %). 

 
On the Spring 2017 CAASPP/SBAC for ELA, our Latino, Socioeconomically Disadvantaged and Students 
with Disabilities (SWD) subgroups all increased in Met/Exceeds Standard. Our SWD showed a 
significant increase from 0% in Spring 2016 to 13% for Met/Exceeds Standard in Spring 2017 (Tables 
1.3 and 1.4).  
All our subgroups improved by moving from Standard Not Met to Standard Nearly Met in ELA from 
Spring 2016 to Spring 2017 on the CAASPP/SBAC. There was an increase of 15.02% for English 
Learners, 8.34% for Latinos, 8.96% for Socioeconomically Disadvantaged, and 9.43% for our Students 
with Disabilities in the % Standard Nearly Met (Table 1.2).  
 
Table 1.3  CAASPP/SBAC- Subgroups 

ELA 2015 -16  

Subgroup 
Students 

with 
Scores 

% 
Standard 
Not Met 

% 
Standard 

Nearly 
Met 

% 
Standard 

Met 

% 
Exceeds 
Standard 

Met/Exceeds 
Standard, 

Combined % 

All Students 154 38.00 25.00 17.00 19.00 36.00 

English Learner 59 64.00 24.00 8.00 3.00 11.00 

Latino 151 38.00 25.00 17.00 19.00 36.00 

Socioeconomically 
Disadvantaged 

151 39.00 26.00 17.00 19.00 36.00 

Students with 
Disabilities 

14 79.00 21.00 0.00 0.00 0.00 

Data provided by LAUSD 12-11-17 
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Table 1.4  CAASPP/SBAC- Subgroups 

ELA 2016 -17  
Change 

from 
2015-

2016 to 
2016-
2017 

Subgroup 
Students 

with 
Scores 

% 
Standard 
Not Met 

% 
Standard 

Nearly 
Met 

% 
Standard 

Met 

% 
Exceeds 
Standard 

Met/Exceeds 
Standard, 
Combined 

% 

All Students 241 29.46 32.37 21.16 17.01 38.17 2.17 

English Learner 98 48.98 40.82 9.18 1.02 10.20 -0.80 

Latino 236 29.66 33.05 21.19 16.10 37.29 1.29 

Socioeconomically 
Disadvantaged 

233 30.04 32.19 21.03 16.74 37.77 1.77 

Students with 
Disabilities 

23 69.57 17.39 13.04 0.00 13.04 13.04 

Data provided by LAUSD 12-11-17 
 
 
 

Mathematics 
¢ƘŜ ŦƻƭƭƻǿƛƴƎ Řŀǘŀ ǎŜǘ ŘŜƳƻƴǎǘǊŀǘŜǎ ƻǳǊ ǎŎƘƻƻƭΩǎ ǎǘǊŜƴƎǘƘǎ ƛƴ ǘƘŜ ŀǊŜŀ ƻŦ ƳŀǘƘŜƳŀǘƛŎǎΦ As reflected in 
our CAASPP/SBAC scores for Spring 2017, ACES students maintained in the Met/Exceeds Standard with 
30.58% compared to 31% the previous year. Schoolwide students moved up by 5.64% from Standard 
Not Met to Standard Nearly Met from Spring 2016 to Spring 2017 in Mathematics (Table 1.5).  
 
Table 1.5  CAASPP/SBAC- All Students 

Mathematics  2016 -17    Comparison to LAUSD Resident Schools  

School Subgroup 
Students 

with 
Scores 

% 
Standar
d Not 
Met 

% 
Standar
d Nearly 

Met 

% 
Standar
d Met 

% 
Exceeds 
Standar

d 

Met/Exceed
s Standard, 
Combined 

% 

Change 
from 
2016-

17 

Accelerated Charter 
Elementary 

All 
Students 

242 36.36 33.06 20.25 10.33 30.58 -0.42 

LAUSD Resident 
Schools from CDE 
Median 

                

Wadsworth Avenue  
Elementary 

All 
Students 

291 56.70 32.30 7.56 3.44 11.00 -3.00 

Main Street 
Elementary 

All 
Students 

403 46.90 30.77 14.14 8.19 22.33 7.33 

Harmony Elementary 
All 
Students 

283 68.55 22.97 8.13 0.35 8.48 -5.52 

Trinity Street 
Elementary 

All 
Students 

244 49.59 29.92 17.21 3.28 20.49 -9.51 

Forty-Ninth Street 
Elementary 

All 
Students 

364 62.36 25.27 10.99 1.37 12.36 -1.64 
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William Jefferson 
Clinton Middle 

All 
Students 

804 67.79 19.15 10.57 2.49 13.06 -2.94 

West Vernon Avenue 
Elementary 

All 
Students 

361 39.06 25.76 21.61 13.57 35.18 3.18 

Ricardo Lizarraga 
Elementary 

All 
Students 

307 55.05 27.69 9.77 7.49 17.26 -0.74 

LAUSD Resident 
Schools from CDE 
Median 

All 
Students 

334 55.88 26.73 10.78 3.36 15.16 -0.34 

Los Angeles Unified 
All 
Students 

262,953 43.52 26.62 17.46 12.40 29.86 1.86 

Data provided by LAUSD 12-11-17 

 
 
 
 
From Spring 2016 to Spring 2017 on the CAASPP/SBAC, all our subgroups improved in Mathematics by 
decreasing the percentage of students from Standard Not Met to Standard Nearly Met. There was a 
decrease of 7.44% for English Learners, 5.71% for Latinos, 5.68% for Socioeconomically Disadvantaged, 
and 20.78% for our Students with Disabilities in the % Standard Nearly Met (Table 1.6) Tables 1.7 and 
1.8 show data for 2015-16 school year and 2016-17 school year separately.  
 

 
Change in Percentage Points from 2015-16 to 2016-17 

 
Table 1.6  CAASPP/SBAC-Subgroups 

Mathematics 

Subgroup 
Students 

with 
Scores 

% Standard 
Not Met 

% Standard 
Nearly Met 

% 
Standard 

Met 

% Exceeds 
Standard 

Met/Exceeds 
Standard, 

Combined % 

All Students 242 -5.64 6.06 1.25 -1.67 -0.42 

English Learner 99 -7.44 6.29 2.13 -0.98 1.15 

Latino 237 -5.71 6.76 0.83 -1.87 -1.04 

Socioeconomically 
Disadvantaged 

234 -5.68 6.76 -0.77 -0.32 -1.09 

Students with 
Disabilities 

23 -20.78 16.43 4.35 0.00 4.35 

Data provided by LAUSD 12-11-2017 Change in percentage points reflects the absolute difference between 2016-17 percentages and 2015-16 
percentages (2016-17 % - 2015-16 %) 

 
 
 
 
 
 



Page 16 of 185  
 

Table 1.7  CAASPP/SBAC- Subgroups 

Math 2015 -16  

Subgroup 
Students 

with 
Scores 

% 
Standard 
Not Met 

% 
Standard 

Nearly 
Met 

% 
Standard 

Met 

% 
Exceeds 
Standard 

Met/Exceeds 
Standard, 

Combined % 

All Students 157 42.00 27.00 19.00 12.00 31.00 

English Learner 62 63.00 23.00 11.00 3.00 14.00 

Latino 154 42.00 27.00 19.00 12.00 31.00 

Socioeconomically 
Disadvantaged 

152 42.00 27.00 20.00 11.00 31.00 

Students with 
Disabilities 

14 86.00 14.00 0.00 0.00 0.00 

Data provided by LAUSD 12-11-17 
 
 
 
 
Table 1.8 CAASPP/SBAC- Subgroups 

Math 2016 -17  Change 
from 
2015-

2016 to 
2016-
2017 

Subgroup 
Students 

with 
Scores 

% 
Standard 
Not Met 

% 
Standard 

Nearly 
Met 

% 
Standard 

Met 

% 
Exceeds 
Standard 

Met/Exceeds 
Standard, 

Combined % 

All Students 242 36.36 33.06 20.25 10.33 30.58 -0.42 

English Learner 99 55.56 29.29 13.13 2.02 15.15 1.15 

Latino 237 36.29 33.76 19.83 10.13 29.96 -1.04 

Socioeconomically 
Disadvantaged 

234 36.32 33.76 19.23 10.68 29.91 -1.09 

Students with 
Disabilities 

23 65.22 30.43 4.35 0.00 4.35 4.35 

Data provided by LAUSD 12-11-17 
 
 

Subgroup Comparisons to LAUSD Resident Schools ( 1.1 mile radius to ACES) 
Latino, Economically Disadvantaged, and English Learners (Table 1.9-1.14), outperformed both the 
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State and LAUSD on the Spring 2016 and Spring 2017 CAASPP/SBAC in Math for Standard 
Met/Exceeds. These same subgroups also surpassed LAUSD in both ELA and Math on both the Spring 
2016 and Spring 2017 CAASPP/SBAC for Standard Met/Exceeds. ACES RFEP students surpassed both 
LAUSD and the State in ELA and Math on the Spring 2017 CAASPP/SBAC. 
 
Table 1.9 Subgroup Comparisons 

CAASPP/SBAC 
change from Spring 
2016 to Spring 2017 

ELA - Latino 
Standard 

Met/Exceeds 

Math - Latino 
Standard 

Met/Exceeds 

ELA ς Economically 
Disadvantaged 

Standard 
Met/Exceeds 

Math - Economically 
Disadvantaged 

Standard 
Met/Exceeds 

State 37% / 37.28% 24% / 25.2% 35% / 35.52% 23% / 24.57% 

LAUSD 33% / 33.66% 23% / 23.65% 33% / 34.02% 23% / 24.49% 

ACES 36% / 37.29% 31% / 29.96% 36% / 37.77% 31% / 29.91% 

Data from https://caaspp.cde.gov 

 
 
 
 
 
 
 
 
 
 
 

 
 
Table 1.10 Subgroup Comparisons 

CAASPP/SBAC 
change from Spring 
2016 to Spring 2017 

ELA ς RFEP 
Standard 

Met/Exceeds 

Math ς RFEP 
Standard 

Met/Exceeds 

ELA ς EL 
Standard 

Met/Exceeds 

Math ς EL 
Standard 

Met/Exceeds 

State 58% / 57.72% 40% / 40.82% 13% / 12.09% 12% / 12.32% 

LAUSD 43% / 42.75% 30% / 30.03% 3% / 3.62% 6% / 5.32% 

ACES 58% / 61.33% 46% / 46.66% 11% / 10.2% 14% / 15.15% 

Data from https://caaspp.cde.gov 

 
 

CAASPP/SBAC Spring 2017 - ECONOMICALLY DISADVANTAGED ς ELA 

Table 1.11 ELA Economically Disadvantaged-ELA 

  ACES 

RICARDO 

LIZARRAGA 

ELEM 

WADSWORTH 

AVE ELEM 

WEST VERNON 

ELEM 
TRINITY 
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Met/Exceeds 

Achievement 

Standard 

37.77% 23.86% 15.06% 31.72% 15.88% 

Data from https://caaspp.cde.gov 

 
 

 

CAASPP/SBAC SPRING 2017 - ECONOMICALLY DISADVANTAGED ς MATH 

Table 1.12 ELA Economically Disadvantaged Math                 

  ACES 

RICARDO 

LIZARRAGA 

ELEM 

WADSWORTH 

AVE ELEM 

WEST 

VERNON 

ELEM 

TRINITY 

Met/Exceeds 

Achievement 

Standard 

29.91% 16.72% 11.51% 35.15% 20.6% 

Data from https://caaspp.cde.gov 
 
 
        
 
 
 

 
 

 
 
 
 
 
It is important to note that our English Learners do well in comparison to the State, LAUSD, and they 
outperform LAUSD Resident Schools located within a 1.1-mile radius of ACES. However, we are striving 
to increase not only their Reclassification rate but their yearly academic performance in both Math 
and ELA through a thoughtful focus on their needs and daily implementation of Systematic ELD during 
Designated ELD and embedded in curricular areas taught in English including using SDAIE strategies. 
 
Table 1.13 English Learners- Math 

 

CAASPP/SBAC SPRING 2017 - ENGLISH LEARNERS ς ELA 

  ACES 

RICARDO 

LIZARRAGA 

ELEM 

WADSWORTH 

AVE ELEM 

WEST 

VERNON 

ELEM 

TRINITY 
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Met/Exceeds 

Achievement 

Standard 

10.20% 0.88% 1.64% 5.84% 1.83% 

Data from https://caaspp.cde.gov 
 
Table 1.14 English Learners-ELA 

CAASPP/SBAC SPRING 2017 - ENGLISH LEARNERS ς MATH 

 

  ACES 

RICARDO 

LIZARRAGA 

ELEM 

WADSWORTH 

AVE ELEM 

WEST 

VERNON 

ELEM 

TRINITY 

Met/Exceeds 

Achievement 

Standard 

15.15% .85% 3.28% 6.50% 10.09% 

Data from https://caaspp.cde.gov 
 
 
We attribute the comparative success both schoolwide and the above subgroups to the consistency in 
the Eureka Math implementation, its academic rigor, the ongoing yearly profession development, 
math pacing plans, and quarterly grade-level data meetings where SMART Goals are developed.   
 
ACES Grade-level Cohort Comparisons, 2015-2017 
The tables below show the comparisons of grade level cohorts from year to year beginning in 2015. 
CAASPP/SBAC shows increases for ELA in grade level cohorts from Spring 2015 to Spring 2017 except 
for 5th grade, this year. Any decreases are evaluated to determine area of challenge such as 
onboarding new teachers, medical/family leaves, needed professional development, curricular 
instructional resources, etc. (Table 1.15-1.17) 
 
Table 1.15 Cohort A 

ELA/Literacy 3rd Gr. 

(2015) 

4th Gr. 

(2016) 

5th Gr. 

(2017) 

Standard Met/Exceeded 40% 47% 44% 

 Data from https://caaspp.cde.gov 
 

Table 1.16 Cohort B 

ELA/Literacy 4th Gr. 

(2015) 

5th Gr. 

(2016) 

 6th Gr. 

(2017) 

Standard Met/Exceeded 24% 25% 46% 

Data from https://caaspp.cde.gov 
 

Table 1.17 Cohort C 
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ELA/Literacy 3rd Gr. 

(2016) 

4th Gr. 

(2017) 

Standard Met/Exceeded 28% 32% 

Data from https://caaspp.cde.gov 

 
CAASPP showed an increase in grade level cohorts in Mathematics for 6th grade this year. Mathematics 
is an area of challenge for us and is addressed in Meeting the Needs of All Students section. (Table 
1.18-1.20) 
 
Table 1.18 Cohort A 

Mathematics 3rd Gr. 

(2015) 

4th Gr. 

(2016) 

5th Gr. 

(2017) 

Standard Met & Exceeded 42% 46% 29% 

 Data from https://caaspp.cde.gov 
 

Table 1.19 Cohort B 

Mathematics 4th Gr. 

(2015) 

5th Gr. 

(2016) 

 6th Gr. 

(2017) 

Standard Met & Exceeded 20% 15% 21% 

Data from https://caaspp.cde.gov 
 

Table 1.20 Cohort C 

Mathematics 3rd Gr. 

(2016) 

4th Gr. 

(2017) 

Standard Met & Exceeded 39% 29% 

Data from https://caaspp.cde.gov 

 
Attendance 
Student yearly attendance rates (ADA) have remained steady for the last three years, which plays an 
important role to support students social and academic success. Attendance incentives including 
monthly and yearly awards are given to students. Parent workshops are provided and meetings are 
held with parents of chronically absent students to review impact of absences and provide support. 
(Table 1.21) 
 
Table 1.21    

FY 2016-2017  96.46% 

FY 2015-2016 96.60% 

FY 2014-2015  96.62% 

PowerSchool (SIS) 
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CA Accountability Dashboard 
For English Learner Progress, ACES was in the άHighέ ǎǘŀtus and Increased Significantly by 14% (Blue 
indicator) for Spring 2017 on the CA Accountability Dashboard. ELs demonstrated growth by making 
progress toward language proficiency from one year to the next on the California English Language 
Development Test (CELDT) and the number of ELs who were reclassified from EL to fluent English 
proficient in the prior year.  

 
 
Our English Learner Progress Indicator (ELPI) declined by 6.2% from 61.7% (2015-16) to 55.5% (2016-
17) and indicates a Very Low (red) status level. In the Spring 2017 report, our ELPI indicated a status 
level of High (blue) with a status level of 75.2% (2014-15) and the previous year (2013-2014) with a 
status level of 61.2%. There are several reasons for the High status level for 2014-2015 which included 
a stable teaching staff, implementation of E. L. Achieve Systematic ELD for two years, interventions for 
ELs outside of the instructional day, ELD portfolios, and use of curricular assessment data.  
 
We attribute the drop for the subsequent year, 2015-2016, to onboarding four new teachers and three 
returning teachers changed grade levels. The new teachers attended training in 2015-2016 for 
Systematic ELD and had support from mentor teachers for other curricular areas. In 2016-2017 school 
year, ACES onboarded 13 new teachers, added 6 classrooms, and two teachers changed to a new 
grade level. Wonders ELD curriculum was implemented in 2016-2017 with trained teachers also 
implementing some of the E. L. Achieve Systematic ELD. Due to previous success with higher rates of 
success with more students increasing language proficiency levels, it was decided at the end of the 
school year by the Administrator and PLC Leadership team (comprised of grade level representatives) 
to return to the implementation of Systematic ELD schoolwide beginning in the 2017-2018 school year 
due to the rigor of the program.  
 
Growth noted on our Fall 2017 CA Accountability Dashboard was not only for our Suspension rate but 
an increase from Orange to Yellow for ELA where we showed an increase of 11.5 points and for Math 
where we had an increase of 4.1 points. 
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Reclassification Rates 
2015-2016 reclassification rate of 12.6% was higher in 2015-нлмс ŎƻƳǇŀǊŜŘ ǘƻ ǘƘŜ 5ƛǎǘǊƛŎǘΩǎ ǊŀǘŜ ƻŦ 
12.1% and median Resident schools rate of 8.4%.  For 2016-2017 ACES rate was 13.1% compared to 
LAUSD rate of 16.8% and median Resident schools rate of 14.2%. ACES has increased its reclassification 
rate each year however not sufficiently and our goal is to reach a yearly reclassification rate of 20%. 
This is an area for improvement that is further addressed in Meeting the Needs of All Students section 
and Students Achieving Below Grade level sections (Table 1.22).  
 
Table 1.22  Reclassification Data 

School 
13-14  
EL # 

14-15  
Reclass# 

14-15  
Reclass 

Rate 

14-15  
EL # 

15-16  
Reclass 
#  

15-16  
Reclass 

Rate 

15-16  
EL # 

16-17  
Reclass 

#  

16-17  
Reclass 

Rate 

Accelerated Charter Elementary 152 17 11.2 151 19 12.6 137 18 13.1 

                    

Wadsworth Avenue Elementary 463 67 14.5 416 20 4.8 435 24 5.5 

Main Street Elementary 504 67 13.3 522 69 13.2 512 66 12.9 

Harmony Elementary 418 70 16.7 368 22 6.0 358 55 15.4 

Trinity Street Elementary 225 51 22.7 217 27 12.4 204 34 16.7 

Forty-Ninth Street Elementary 420 73 17.4 421 32 7.6 437 30 6.9 

William Jefferson Clinton Middle 284 51 18.0 279 40 14.3 267 51 19.1 
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West Vernon Avenue 
Elementary 

466 91 19.5 461 42 9.1 465 84 18.1 

Ricardo Lizarraga Elementary 462 88 19.0 422 23 5.5 439 41 9.3 

LAUSD Resident Schools from CDE Median 441 69 17.7 419 30 8.4 436 46 14.2 

Los Angeles Unified  179,322  29,694  16.6  164,349  19,952  12.1  165,453  27,793  16.8 

Data provided by LAUSD 12-11-17     
 
From 2015-2016 to 2016-2017 ACES increased in enrollment and tested 241 students in grades 3-6 on 
the CELDT (initial and annual) compared to 157 students from the previous year, an increase of 84 Gr. 
3-6 EL students. ACES was able to maintain and increase performance on the CAASPP/SBAC in the 
midst of major changes which is an indication of a strong academic program. When our enrollment is 
stable year to year and we can address student needs consistently, including our subgroups, without 
major instructional or operational disruptions, CAASPP/SBAC scores and our ELPI will return to a High 
level.  
 
 
 
Challenges  
ACES has increased enrollment yearly for the last five years (Table 1.23). This yearly enrollment growth 
has been an academic challenge to continually incorporate new students in Grades 3-6, including 37 
English Learners in 2016-2017. This meant we have students enter ACES not having had the benefit of 
starting in TK or Kinder in our Dual Language Enrichment program. They need to adjust and grow into 
our school culture and we work to meet their needs if students are not at grade level in ELA and/or 
Math. When ELs enter ACES we assess their English language progress and academic progress from 
their records and by assessing their current needs. Despite the logistics of moving to a new campus in 
November 2016, curricular changes, and growth in students and staff, we persevered demonstrating 
the commitment, ownership, and dedication of the ACES teachers and staff. 
 
 
 
 
 
Table 1.23  Enrollment Growth 

 

CDE/Data Reporting Office K-12 Public School Enrollment 

School Year New Students Total Enrollment 

2012-2013   + 80 247 

2013-2014   + 29 276 

2014-2015   + 18 294 

2015-2016   + 8 302 

2016-2017  + 142 444 

2017-2018  + 48 492 
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The school assesses and addresses ǘƘŜ ǎǘǳŘŜƴǘǎΩ ƴŜŜŘǎ ǳǇƻƴ ŜƴǘŜǊƛƴƎ ƻǳǊ ǇǊƻƎǊŀƳΦ bŜǿ ǎǘǳŘŜƴǘǎ 
need to adjust to our dual language program and Eureka Math program as the majority are not 
familiar with Eureka Math and the strategies used to solve problems. It can take some students two to 
three years to reach grade level standards in ELA and Math through additional academic support and 
interventions. The curriculum we implement, Eureka Math, is a rigorous program and requires some 
experience, professional development and support to implement well. When students enter our 
school from other schools accustomed to a different math curriculum, it can be challenging until they 
learn the various strategies (e.g. tape diagrams and number bonds) as the skill level builds from one 
grade level to the next.  
 
Teachers continue to require professional development in implementing CA CCSS, including the 
Standards for Mathematical Practice and how to effectively instruct students. ACES provides varying 
levels of support for teachers based on years of teaching Eureka Math with new teachers receiving the 
most support. This is accomplished through differentiated training, working with a mentor teacher, 
participating in BTSA through LACOE, grade level planning time, feedback from classroom observations 
and data analysis with support from administrators. There is also support with professional 
development from the Davidson Group and consultants to further effective mathematics instruction 
using Eureka Math. Increasing the percentage of students that meet and exceed the standard in Math 
is further addressed in Meeting the Needs of All Students and Students Achieving Below Grade level 
sections. 
 
 
Improvement Plan 
 
The 2016-2017 school year was our first year implementing a new ELA curriculum, McGraw-Hill 
Wonders/Maravillas 2017, and though we moved to a newly constructed permanent facility in 
November 2016, we should demonstrate a reverse trend with increases each year. Using Benchmark 
assessments (Illuminate Education), curricular assessments, and regular grade level data analysis 
meetings to create action plans based on SMART goals, ACES students will demonstrate schoolwide 
increases each year. Other systems in place to support continued improvement include yearly ELA 
pacing and assessment plans with regular grade level data meetings and planning for differentiated 
instruction and interventions. 
  
 

To ensure that English Learners can make substantial progress, all teachers and administrators are 
participating in five days of professional development on implementation of Systematic ELD (E.L. 
Achieve). Systematic ELD was first implemented in 2013-14 and teachers at that time received a three-
day training. Teachers who received this training previously will collaborate to support newly trained 
teachers. Teachers will effectively implement differentiated instructional strategies during the daily 
Designated ELD time block. Teachers will also implement Integrated ELD using the skills and vocabulary 
being used during the Designated ELD blocks. Teachers will use student portfolios to monitor ELs 
growth and to set quarterly SMART goals for increased achievement on the CAASPP/SBAC as well as 
AMAOs (Annual Measurable Achievement Objectives). Observations, student work, and assessments 
ǿƛƭƭ ōŜ ǳǎŜŘ ǘƻ ƳŜŀǎǳǊŜ ǎǘǳŘŜƴǘǎΩ ǇǊƻƎǊŜǎǎ ǘƻǿŀǊŘǎ ƳŜŜǘƛƴƎ 9[5κ9[! ǎǘŀƴŘŀǊŘǎΦ This rigorous 
curriculum and ongoing progress monitoring along with implementing our dual language model with 
fidelity will ensure continued growth. 
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The school will continue to address the needs of diverse learners and SWD through the supports and 
ǎŜǊǾƛŎŜǎ ŀǎ ƻǳǘƭƛƴŜŘ ƛƴ ŜŀŎƘ ǎǘǳŘŜƴǘΩǎ L9t ŀƴŘ ŀŘŘƛǘƛƻƴŀƭ ǘŀǊƎŜǘŜŘ ƛƴǘŜǊǾŜƴǘƛƻƴǎΦ Students with 
Disabilities demonstrated growth on the CAASPP/SBAC in Spring 2017 with 13% Standard 
Met/Exceeded in ELA and 4.35% Standard Met/Exceeded in Math which was accomplished with a 
focus on this subgroup. In collaboration with the SPED Coordinator, General Education teachers and 
SPED service providers, there will be continued and additional collaboration to provide more targeted 
supports in English Language Arts and Mathematics with RSTs participating in lesson and grade level 
planning including data analysis.  
 
Assessments 

¶ Gr. TK-2 Curricular assessments (Wonders/Maravillas/Eureka Math) for ELA/SLA/Math.  

¶ TK/K/1st grade DRA (Developmental Reading Assessment)  

¶ Follow up actions will include review of data by grade level teams with administrators, SMART 
goals created & monitored, differentiated interventions for students including before/after 
school tutoring, Saturday academy or Enrichment Week (Spring Break) with a focus on ELs, in 
classroom small group interventions, support of Instructional Aides in collaboration with 
teachers/administrators. 

¶ Will use multiple assessment measurements to identify areas students need support in 
including CELDT, ELPAC (English language development).  

¶ Use of Illuminate Education to enable administrators and teachers to see online assessments 
associated with a student, including areas of strength and areas for improvement. 

 
Data Wall & SMART Goals 

¶ Regular quarterly data analysis following curricular pacing plans and end of unit assessments 
with grade levels to know how each child is performing 

¶ Follow up actions will include review of data by grade level teams with administrators, SMART 
goals created & monitored, differentiated interventions for students including before/after 
school tutoring, Saturday academy, Enrichment week (Spring Break) with a focus on ELs, 
classroom small group interventions, support of Instructional Aides placed strategically in 
classrooms in collaboration with teachers and administrators. 

¶ Administrators walk through classrooms to observe and document strategies teachers have 
identified through their planning to ensure these are being implemented during instruction. 

¶ Data is posted in ACES MOCR by grade level and includes ELA/SLA/Math & ELs subgroup for 
each of those curricular areas to demonstrate growth and areas still needing improvement 

 
 
 
 
 
Scholastic Reading Inventory (SRI), Scholastic Reading Counts (SRA), Raz-Kids 

¶ Scholastic Reading Inventory (SRI) Interactive is a computer-adaptive assessment designed to 
measure how well students read literature and expository texts of varying difficulties. This 
psychometrically valid assessment instrument can be used as a diagnostic tool to place 
students at the best level in the program so they can read with success.  

¶ {wL ƛǎ ŀŘƳƛƴƛǎǘŜǊŜŘ ŦƻǳǊ ǘƛƳŜǎ ŀ ȅŜŀǊ ǘƻ ƳƻƴƛǘƻǊ ǎǘǳŘŜƴǘǎΩ [ŜȄƛƭŜ ƭŜǾŜƭǎ ƛƴ ǊŜŀŘƛƴƎ ŦƻǊ DǊŀŘŜǎ н-
6. 

¶ SRI is also used as a reclassification criterion for grades 2-6 so is critical in measuring progress 
in reading as well as English language proficiency 
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¶ ¦ǎŜ ƻŦ {wL ǇŀǊŜƴǘ ƭŜǘǘŜǊǎ ŀƴŘ ǊŜŎƻƳƳŜƴŘŜŘ ǊŜŀŘƛƴƎ ƭƛǎǘǎ ŀǘ ǎǘǳŘŜƴǘǎΩ ƭŜǾŜƭ ǎƻ ǘƘŜǊŜ ƛǎ ǎǳǇǇƻǊǘ 
at home 

¶ Students SRI results are disaggregated based on ethnicity, SPED, ELs, and low SES to monitor 
how our subgroups are progressing and intercede with differentiated interventions 

¶ {wL ŜƴŘ ƻŦ ǎŜƳŜǎǘŜǊ ŀǿŀǊŘǎ ŦƻǊ άƳƻǎǘ ƛƳǇǊƻǾŜŘέ ŀƴŘ άƘƛƎƘŜǎǘέ [ŜȄƛƭŜ ƭŜǾŜƭǎ ōȅ ŎƭŀǎǎǊƻƻƳ ƛƴ 
Grades 2-6 

¶ SRC (Scholastic Reading Counts) is a reading incentive that matches students based on their 
reading level with appropriate books to ensure a positive reading experience  

¶ Students take reading comprehension assessments online with SRC to earn points and meet 
goals 

¶ Semester celebrations for students meeting SRC goals (books or words read) 

¶ Use of Raz-Kids: Online guided reading program with interactive e-books, downloadable 
books, and reading quizzes accessible at home as well if internet available 

 
Reading Interventions 

¶ Reading Horizons ς Discovery (K-3) and Elevate (4-6) 

¶ Interactive software provides students with differentiated reading instruction with progress 
monitoring 

¶ Targeted Reading Intervention for At-Risk, Special Needs, and English Learners 

¶ Use of 150-180 licenses, including training for teachers, and two teacher instructional kits for 
2017-18 school year to use for intervention in the classroom, at Saturday Academy and at 
home 

¶ Yearly assessment of benefit of program based on student success and progress in reading 
 
English Learners Subgroup 

¶ Before/after school intervention and/or Saturday Academy for 6- 8 weeks targeting At-Risk 
and Long-Term ELs 

¶ Before/after school intervention and/or Saturday Academy for Gr. 3-6 ELs who scored at 
Standard Nearly Met on 2017 CAASPP in ELA and/or Math  

¶ Interventions based areas of weakness that prevented Reclassification: not meeting English 
proficiency level on CELDT/ELPAC, or not meeting basic level in ELA on CAASPP, SRI or other 
standards based ELA assessment 

¶ Fidelity to implementation of Designated ELD blocks with ELs grouped according to language 
levels so instruction geared for that group to adequately promote yearly English language 
growth 

¶ Re-implementing E.L. Achieve Systematic ELD in all grade levels beginning in 2017-18, using 
instructional units and providing five days of training to all teachers, two days to 
administrators, apprenticing an ELD coach to support teachers, walk-throughs with E.L. 
Achieve experts to assess implementation levels and next steps for teachers for PD 

¶ Use of comprehensible input/pictorial charts/vocabulary development/word knowledge 
(Latin/Greek roots), word attack skills and transferring of Spanish language to English, 
cognates during ELA 

¶ Providing linguistic and functional language patterns needed for oral and written language 
during ELA and Math (any subject being taught in English) 

 
Parental involvement 
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¶ Workshops for parents in various areas: dual language, English language proficiency and 
reclassification criteria, math, literacy, discipline/social-emotional supports at home during the 
week and weekends 

¶ Coffee with the Principal/Café con la Directora: Input from parents about what is going well 
academically and socially at ACES as well as areas that need attention with constructive input; 
support for fundraising to develop and finish our school library 

¶ Several avenues of communication: weekly newsletters, Robo calls, flyers, informational 
postings on Main Gate, parent meetings, parent conferences, student led conferences 

 
 
 
Student Population to be Served 
ACES serves students in TK - 6th grade. We are located in one of the densest areas in Los Angeles with 
a population of 62,872 within 2.8 square miles, averaging 22,151 persons per a square mile. Evidence 
of economic distress abounds: gang activity, active drug dealing, significant numbers of single parent 
households, lack of affordable housing, large homeless population and abandoned businesses. Set 
within an urban empowerment zone just south of downtown Los Angeles, the unemployment rate is 
11.2%.  The 2010 census data for people living in the zip code 90037 states that there are 30% African 
American, 68% Hispanic and 2% mixed race inhabitants.  The majority of the families are considered 
άǿƻǊƪƛƴƎ ǇƻƻǊέ ōȅ Ƴƻǎǘ ǎǘŀƴŘŀǊŘǎΣ ǿƛǘƘ пн҈ ƻŦ ƘƻǳǎŜƘƻƭŘǎ ŜŀǊƴƛƴƎ ƭŜǎǎ than $25,000 annually and 
76% of the community speaks a language other than English at home. The economy relies heavily on 
low wage industry and service jobs. There are 21.5% of families living in poverty. About 65% of the 
residents receive some form of public assistance (Supplemental Security Income (SSI), cash public 
assistance income, or Food Stamps/SNAP) and 33% have less than a 9th grade education. As part of 
The Accelerated Schools (TAS), ACES has an expectation of high levels of student achievement for all 
students and implements curriculum that meaningfully engages students in their learning. ACES helps 
address these challenges by preparing its students to have the academic skills necessary for success in 
middle school, high school, college, and beyond. ACES also provides students with opportunities to 
ǇŀǊǘƛŎƛǇŀǘŜ ƛƴ Ŏƭǳōǎ ǎǳŎƘ ŀǎ wƻōƻǘƛŎǎΣ ŀ ǎŎƘƻƻƭ ƴŜǿǎǇŀǇŜǊ ŀƴŘ ǎǇƻǊǘǎ ǘƘŀǘ ǎǳǇǇƻǊǘ ǎǘǳŘŜƴǘǎΩ 
educational interests. To foster pride and appreciation for the various cultural backgrounds 
represented at ACES, we hold a yearly Cultural Fair where students can work collaboratively to 
research and prepare presentations on their own cultural traditions or others.  Presentations include 
technology, oral, and visual components.  Parents are invited to attend and it has become one of our 
most highly anticipated annual events. ACES current student population is 98% Latino, 1.4% African-
American, .7% Other. Our 2017-18 applications indicate that 99% of the students are eligible for free 
or reduced-price meals.  
When ACES opened its doors in August 2004 as a K-1, we began with just 59 students. Subsequently, 
the school has added one grade level per year until reaching 6th grade in the 2013-2014 school year. In 
preparation for our newly constructed school facility, additional classes were added yearly until 
reaching our current student population of 487.  The chart below displays the expected annual student 
enrollment; we have also included expanded figures as ACES plans to continue enrolling students until 
reaching our maximum capacity.  
 
 
Five-Year Enrollment Roll-Out Plan 

Enrollment Roll-Out Plan 
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Grade 2018-2019 2019-2020 2020-2021 2021-2022 2022-2023 

K (incl. TK) 85 85 96 96 96 

1 70 67 72 72 72 

2 71 70 72 72 72 

3 71 71 72 72 72 

4 71 71 72 72 72 

5 65 71 72 72 72 

6 67 65 72 72 72 

Total 500 500 528 528 528 

 

 
Goals and Philosophy 
 
Vision and Mission 
The Accelerated Charter Elementary School will be a national model for public/private partnerships 
that comprehensively serves the needs of its students in preparation for them to take their rightful 
place as confident and courageous citizens eager to achieve and contribute to a global society.  ACES 
will promote students who are prepared to succeed in rigorous college preparatory middle and high 
schools so that upon high school graduation each student will be prepared to succeed in the 
university of his/her choice; will enter the workplace as an informed and productive employee, 
entrepreneur, and community leader; and will act as a responsible citizen.  
          

Guiding Principles and Values 
The Accelerated Schools Model, developed by the National Center of the Accelerated Schools 
Project at Stanford University under the direction of Dr. Henry Levin, describes certain 
principles and values that guide effective accelerated schools.  The guiding principles and 
values, described below, are applied at ACES to create and sustain a highly supportive 
educational environment that provides students, parents and community with high 
expectations of personal achievement and active learning experiences.  

  
 

 
Three Central Principles 
1.   Unity of Purpose refers to a striving among parents, teachers, support staff, students, 
administrators, the district, and the local community toward a common set of goals for the 
school that become the focal point of everyone's efforts. 

  
2.   Empowerment Coupled with Responsibility refers to the ability of all participants in a 
school community to (1) make important educational decisions, (2) share responsibility for 
implementing those decisions, and (3) share responsibility for the outcomes of those 
decisions. 
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3.  Building on Strengths refers to sharing and utilizing all the human resources that students, 
parents, school staff, districts, and local communities bring to the educational experience. 

  
Values of Accelerated Schools 
1.  Equity:  All students can learn and have an equal right to a high-quality education. 

  
2.  Participation:  Everyone participates in the decision-making process and the creation of 
powerful learning experiences. 

  
3.  Communication and collaboration:  All members of the school community work together 
and share ideas.  The entire school community collaboratively works toward a shared 
purpose by learning from each other's experiences. 

  
4.  Community Spirit:  School staff, parents, students, district office representatives, and the 
local community are all part of the school community.  When they succeed, they do so 
together, because they've built strong connections with each other--all in the service of the 
children. 

  
5.  Reflection:  The entire school community continuously scrutinizes the world of the school 
and addresses challenges to school improvement. 

  
6.  Experimentation and discovery:  All staff, parents, and students explore, design, and 
implement experimental programs after communicating about and reflecting on the school's 
challenges and participating in discovery exercises. 

  
7.  Trust:  The entire school community establishes a foundation of trust based on the faith, 
ǎǳǇǇƻǊǘΣ ŀƴŘ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ŜǾŜǊȅƻƴŜΩǎ ǎǘǊŜƴƎǘƘǎΦ  

  
8.  Risk Taking:  All parties are encouraged to be entrepreneurial in their efforts. 

  
9.  School as center of expertise:  The members of the school community recognize that they 
possess the vision and the talent they need to make their dreams a reality.  The school is a 
professional community with the expertise to create the best programs for its children, staff, 
and parents. 

 
 
An Educated Citizen of the 21st Century: An educated citizen participates constructively in society. 
S/he demonstrates knowledge and appreciation for the arts, diverse cultures, literature, history, 
social sciences, mathematics, science, technology and career ethics.   Skills in reading, writing, 
speaking, and listening have been acquired. Quantitative reasoning, logic, problem solving, research, 
ŀƴŘ ƛƴŘŜǇŜƴŘŜƴǘ ǎǘǳŘȅ ƘŀǾŜ ōŜŜƴ ƛƴǘŜƎǊŀƭ ǇŀǊǘǎ ƻŦ ǘƘƛǎ ǇŜǊǎƻƴΩǎ ŜŘǳŎŀǘƛƻƴŀƭ ōŀŎƪƎǊƻǳƴŘΦ !ƴ 
educated person understands and values the connection between strong academics in the 
foundational years of their academic career and the importance it will play in the transition into 
college and success in higher education and career thereafter. S/he values friendship, responsibility, 
cultural diversity, and respect for self and others.  This person has a broad knowledge base and has 
acquired skills that prepare him or her to enter the economic mainstream. S/he works cooperatively 
to achieve constructive answers to tough questions for the benefit of society.  S/he has acquired an 
acute awareness of global diversity and his responsibility to the global community and how 
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technology plays a vital role in access on all these levels. S/he sees himself/herself as an integral 
member of this diverse community is prepared to take his/her rightful place within it.  
 
How learning best occurs: Guided by the understanding of the student population we serve and 
building upon the success of The Accelerated Schools, ACES staff utilizes educational approaches that: 

 Create an environment of connectedness where all students feel they belong; 
 Create an environment that is student-centered and focused on meeting the needs of the 

students; 
 Establish learning groups where teachers work with a group of students to allow for 

individualized instruction; 
 Use an interdisciplinary approach to teaching and learning where the relationships across 

subject matter content areas are made explicit; 
 Allow time for teachers to collaborate on curriculum, instruction, and assessment, as well as 

the progress of their students; 
 Provide regular and frequent opportunities for advisement and counseling that further 

connect the student with a caring adult; 
 Provide opportunities for exposure to and exploration of courses and areas of interest beyond 

the academic core; 
 Create flexible heterogeneous instructional grouping that ensures equal access to rigorous and 

interesting curriculum; 
 Articulate a core of knowledge that is to be mastered by every student; 
 Use instructional strategies that focus on active learning, hands-on approaches, and culturally 

responsive teaching; 
 Provide activities that take place beyond the school day that continue to engage the student's 

mind in ways that promote pro-social behavior and a healthy lifestyle; 
 Integrate technology into the curriculum in meaningful ways. 

  
After growing from a relatively small school size to our current enrollment of almost 500 students, we 
face the challenge of ensuring that these approaches are implemented school-wide and that students 
will continue to have in-depth interactions with teachers. Additionally, our focus will be to stay 
attuned to the specific needs of our student population and monitor what we implement for 
consistency and fidelity to program design and best practices centered on student growth and 
academic achievement.  
  
Technology instruction and integration into the curriculum is an important part of the ACES 
instructional program and will be guided by State content and Common Core standards, as applicable. 
Students have access to iPads, laptops, and Kindle E-readers to support a multidisciplinary approach 
to technology integration. Our teachers will link digital content to educational objectives, select 
student outcomes and performance standards, and evaluate student outcomes against these 
standards to refine and improve our instructional and institutional practices. We believe the use of 
technology is an essential element in an institutional process of data collection, analysis, and 
improvement. 
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LCFF STATE PRIORITIES 

GOAL #1 

Each teacher will be highly qualified, have appropriate teaching 

credentials provided by State Commission on Teacher Credentialing for 

his/her teaching assignment, promote a college going culture ς college 

and career readiness and provide rigorous and relevant instruction that 

prepares students for success at the next grade level with academic 

interventions in place to eliminate obstacles of student achievement.    

Related State Priorities: 

 1          4          7 

 2          5         ἦ 8  

ἦ 3         ἦ 6  

Specific Annual Actions to Achieve Goal 

 1.1 Provide instructional staff with professional development to support classroom instruction including the 

implementation of the CCSS, the Next Generation Science Standards (NGSS), technology, and data analysis 

1.2 Continue to ensure that all teachers are highly qualified, appropriately credentialed and properly placed 

1.3 Provide planning time for teachers to review and revise lessons and to ensure the alignment with the CCSS 

and Dual Language Program for both ELA and Math 

1.4 Provide effective, systematic and organized instruction to all students throughout the school day 

 1.5 Extend the school day by providing targeted Language Arts and Math intervention before school and/or 

after school through small group tutoring services using research based practices and pre/post assessments 

1.6 Provide teachers with high quality intervention materials needed to support students struggling in 

Language Arts and math and the elementary and middle school levels 

1.7 Provide ELD instruction to students at each level of EL proficiency: 30 - 45 minutes at the elementary level  

1.8 Promote retention of content learned through summer Language Arts and Math program for students 

entering TK-6 grade 

1.9 Implement college activities to support and promote a college-going culture in elementary and middle 

school 

1.10 Provide additional instruction on Saturdays to support students struggling in Language Arts and Math 

1.11 Provide training in Guided Reading/Writing or similar program, SRI/SRC, and Implement Khan Academy 

Math and Science software programs or similar program and other programs 

1.12 LƳǇƭŜƳŜƴǘ tǊƻŦŜǎǎƛƻƴŀƭ [ŜŀǊƴƛƴƎ /ƻƳƳǳƴƛǘȅ /ƻƳƳƛǘǘŜŜΩǎ ς Leadership, Data/Technology, ELD - to 

support the mission and vision of the school 

1.13 Plan and implement GATE program  

1.14 Provide enrichment opportunities for students during the school day as well as during afterschool 

programs 

1.16 Targeted special education supports ensuring the success of students with disabilities and enhanced 

outside resources to provide for their individual needs. Continue providing early interventions to reduce 

special education referrals using our RTI model through a learning lab or similar program. Maintain 

supplemental support specialists 

1.17 Director of Curriculum and Instruction will support the alignment of CA CCSS standards and the goals of 

the school 

1.18 Implement the CA CCSS and offer a rigorous course of study with aligned instructional materials, 

resources and supplies 

1.19 Provide an after-school program to better serve low income, at-risk and unduplicated students 
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1.20 Identify, recruit, place, orient staff to carry out the work of the school and provide them with the financial 

administration to assist in carrying out their goals of educating our students 

1.21 Administrators and other staff will develop and enforce attendance standards and rules. Administrators 

ŀƴŘ ƻǘƘŜǊ ǎǘŀŦŦ ǿƛƭƭ ǘŀǊƎŜǘ ŀƴŘ ƳŜŜǘ ǿƛǘƘ млл҈ ƻŦ ǘǊǳŀƴǘ ǎǘǳŘŜƴǘǎΩ ǇŀǊŜƴǘǎκƎǳŀǊŘƛŀƴǎ ƳƻƴǘƘƭȅ ǘƻ ŀŘǾƛǎŜ ǘƘŜƳ 

of their student needs and responsibilities and consult with appropriate outside officials when required 

1.22 Provide funding for library clerk to help fulfill the primary expectations of serving the students of low 

income and unduplicated count 

1.23 Ensure and monitor that physical education is occurring at the school site 

1.24 Provide high quality substitutes to support classroom instruction when teachers are out 

1.25 Frequently monitor, assess, and review progress of EL students with IEPs toward gaining English Language 

proficiency and modify instructional practices and strategies as necessary to ensure compliance with IEP goals 

and objectives 

1.26 CǊŜǉǳŜƴǘƭȅ ƳƻƴƛǘƻǊΣ ŀǎǎŜǎǎ ŀƴŘ ǊŜǾƛŜǿ ǎǘǳŘŜƴǘǎΩ ƎǊŀŘŜǎ ŀƴŘ ǇǊƻƎǊŜǎǎ ǘƻǿŀǊŘ ŎƻƴŎŜǇǘ ŦƻǊ ŀƭƭ ǎǳōƎǊƻǳǇǎ 

including ELs, Students with Disabilities, African American students, Socioeconomically disadvantaged students, 

and Hispanic/Latino students 

1.27 Provide curricular accommodations and modifications as necessary and in compliance with student IEPs 

for all students with disabilities 

1.28 Implement effective Preschool program to develop social and academic skills needed to be successful in 

kindergarten 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Goal #1 EXPECTED ANNUAL MEASURABLE OUTCOMES 

Metrics/Indicators Baseline 2018-19 2019-20 2020-21 2021-22 2022-23 

Basic Services - Highly 
Qualified/Credentialed 
teachers 

100% of staff 
fully 

credentialed in 
content area 

100% of staff 
fully 

credentialed in 
content area 

100% of staff 
fully 

credentialed in 
content area 

100% of staff 
fully 

credentialed in 
content area 

100% of staff 
fully 

credentialed in 
content area 

100% of staff 
fully 

credentialed in 
content area 

 
% Standard 

Met or 
Exceeded 

% Standard 
Met or 

Exceeded 

% Standard 
Met or 

Exceeded 

% Standard Met 
or Exceeded 

% Standard Met 
or Exceeded 

% Standard 
Met or 

Exceeded 
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Implementation of State 
Standards/Pupil 
Achievement:  Latino/   
Socioeconomically  
Disadvantaged Progress in 
ELA /  Math on SBAC 

35% /35% 40% / 40% 45% /45% 50% /  50% 55% / 55% 60% /60% 

Implementation of State 
Standards/Pupil 
Achievement: English 
Learner Progress in ELA on 
SBAC 

16% 21% 26% 31% 36% 41% 

Implementation of State 
Standards/Pupil 
Achievement: English 
Learner in Math on SBAC 

19% 25% 30% 35% 40% 45% 

Implementation of State 
Standards/Pupil 
Achievement: SWD in 
ELA/Math on SBAC 

5% / 5% 10% / 10% 20% / 20% 25% / 25% 30% / 30% 35% / 35% 

Pupil Engagement ς school 
attendance rates 

At or above 
98% 

At or above 
98% 

At or above 
98% 

At or above 98% At or above 98% At or above 
98% 

Course Access 

100% of 
students will be 
provided with 
the adopted 

course of study 
for grades TK-6. 
Effectiveness 

surveys will be 
used to measure 
appropriateness 

and student 
growth. Each 

course of study 
shall be inclusive 
and shall offer 
courses in all 

required areas 
of study based 
on EC 51210 & 
EC 51220 (a)-(i) 

100% of students 
will be provided 
with the adopted 
course of study 
for grades TK-6. 
Effectiveness 

surveys will be 
used to measure 
appropriateness 

and student 
growth. Each 

course of study 
shall be inclusive 
and shall offer 
courses in all 

required areas of 
study based on 
EC 51210 & EC 
51220 (a)-(i) 

100% of 
students will be 
provided with 
the adopted 

course of study 
for grades TK-6. 
Effectiveness 

surveys will be 
used to measure 
appropriateness 

and student 
growth. Each 

course of study 
shall be inclusive 
and shall offer 
courses in all 

required areas of 
study based on 
EC 51210 & EC 
51220 (a)-(i) 

100% of students 
will be provided 
with the adopted 
course of study 
for grades TK-6. 
Effectiveness 

surveys will be 
used to measure 
appropriateness 

and student 
growth. Each 

course of study 
shall be inclusive 
and shall offer 
courses in all 

required areas of 
study based on EC 
51210 & EC 51220 

(a)-(i) 

100% of students 
will be provided 
with the adopted 

course of study for 
grades TK-6. 
Effectiveness 

surveys will be 
used to measure 
appropriateness 

and student 
growth. Each 

course of study 
shall be inclusive 
and shall offer 
courses in all 

required areas of 
study based on EC 
51210 & EC 51220 

(a)-(i) 

100% of students 
will be provided 
with the adopted 
course of study 
for grades TK-6. 
Effectiveness 

surveys will be 
used to measure 
appropriateness 

and student 
growth. Each 

course of study 
shall be inclusive 
and shall offer 
courses in all 

required areas of 
study based on 
EC 51210 & EC 
51220 (a)-(i) 

 

 

LCFF STATE PRIORITIES 

GOAL #2 

ACES students will learn in a clean, safe and well-equipped school and 

will be provided with relevant, innovative and ample instructional 

resources. 

Related State Priorities: 

 1         ἦ 4         ἦ 7 

 2         ἦ 5         ἦ 8  
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ἦ 3         ἦ 6  

Specific Annual Actions to Achieve Goal 

2.1 Custodial and grounds services to ensure school is clean and creates a well-kept environment that 

maximizes student learning. Maintenance and repairs of school facilities are done in a timely manner to help 

ensure a quality learning environment for our students· 

2.2 Provide professional development in EL Achieve to all teachers to improve instructional practices in the 

classroom for all students, English Learners, SWD and struggling students  

2.3 Provide ELD Portfolio training and implement ELD Portfolio Review twice a year to maintain proper 

alignment of curriculum, ensure instructional practices that result in reclassification and ongoing 

literacy/language support for English learners 

2.4 Purchase materials and resources to support ELD programs at the school site and EL students who have 

been reclassified ς software, textbooks, visual aids, etc. 

2.5 Technology department maintains oversight of software programs, providing technology support for those 

programs, to deliver PD for all software programs and to oversee the expansion of technology at the school 

site to meet testing requirements ς expanding infrastructure and programs; acquiring hardware, software and 

equipment. Provide support to enhance and utilize technology available and provide PD to teachers on using 

the tools available to enhance instruction 

2.6 School supports will include utilities, rentals, insurance, trash, telephone, fleet maintenance and other 

related expenditures supporting the operation of the school 

2.7 Food services will provide nutritious meals to students giving them the critical nutrients to enhance their 

learning and reinforce good nutrition practices through services and nutritional information regarding child 

nutrition 

2.8 Implement systems and opportunities to support nutritional, mental, and physical health of students ς PFT 

2.9 Train and maintain safety and supervision staff and emergency preparedness program 

 

 

 

 

 

 

 

 

 

 

 

Goal #2 EXPECTED ANNUAL MEASURABLE OUTCOMES 

 

Metrics/Indicators Baseline 2018-19 2019-20 2020-21 2021-22 2022-23 

Basic Services - Facilities 

100% of 
school 

facilities 
are 

maintained 

100% of 
school 

facilities 
are 

maintained 

100% of 
school 

facilities 
are 

maintained 

100% of 
school 
facilities 
are 
maintained 

100% of 
school 
facilities 
are 
maintained 

100% of 
school 
facilities 
are 
maintained 
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in good 
repair 

in good 
repair 

in good 
repair 

in good 
repair 

in good 
repair 

in good 
repair 

 
% Standard 

Met or 
Exceeded 

% Standard 
Met or 

Exceeded 

% Standard 
Met or 

Exceeded 

% Standard 
Met or 
Exceeded 

% Standard 
Met or 
Exceeded 

% Standard 
Met or 
Exceeded 

Implementation of State 
Standards: Latino/ 
Socioeconomically 
Disadvantaged Progress to 
Meet/Exceed Standard in ELA on 
SBAC 

35% /35% 40% / 40% 45% /45% 50% / 50% 55% / 55% 60% /60% 

Implementation of State 
Standards: English Learner 
Progress to Meet/Exceed 
Standard in ELA on SBAC 

16% 21% 26% 31% 36% 41% 

Implementation of State 
Standards: English Learner 
Progress to Meet/Exceed 
Standard in Math on SBAC 

19% 25% 30% 35% 40% 45% 

Implementation of State 
Standards: SWD Progress in 
ELA/Math on SBAC 

5% / 5% 10% / 10% 20% / 20% 25% / 25% 30% / 30% 35% / 35% 

 

 

 

 

 

 

 

 

 

 

 

 

 

LCFF STATE PRIORITIES 

GOAL #3 

ACES students will learn in a positive, welcoming, safe and supportive 

environment; parents, students, and community voices will be valued 

ƛƴ ŜƴƘŀƴŎƛƴƎ ǎǘǳŘŜƴǘΩǎ ǎǳŎŎŜǎǎ ŀƴŘ ǎǘŀƪŜƘƻƭŘŜǊǎ ǿƛƭƭ ŘŜƳƻƴǎǘǊŀǘŜ ŀ 

commitment to uplift the community.  

Related State Priorities: 

ἦ 1         ἦ 4         ἦ 7 

ἦ 2         ἦ 5         8  
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 3          6 

Specific Annual Actions to Achieve Goal 

3.1 Implement supports to maintain discipline and positive behavior support plans   

3.2 Implement schoolwide Multi-Tiered System of student supports ς positive behavioral intervention and 

supports 

3.3 Administrative staff will focus on the implementation of positive behavior supports in an Multi-Tiered 

system working through SST process to identify interventions and corrective measures 

3.4 Through field trips and classroom speakers, students participate in learning experiences about community 

service; conduct research and needs analysis, complete outreach and at minimum one group project; 

complete at least one group project and one individual project. 

3.5 Teachers and staff will use positive behavior incentives to encourage and reward appropriate and positive 

behavior and to foster a safe, welcoming and supportive school environment 

3.6 Provide schoolwide program to support 6th grade students to reduce at risk students dropping out 

3.7 Provide additional parent/guardian oral and written translation and communication to increase access and 

involvement of parents/guardians of English language learners and low-income students; the Main office will 

act as a liaison with the community 

3.8 Maintain anti-bullying efforts at the school site and fully follow/implement the site discipline matrix/policy 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Goal # 3 EXPECTED ANNUAL MEASURABLE OUTCOMES   

Metrics/Indicators Baseline 2018-19 2019-20 2020-21 2021-22 2022-23 

Parental Involvement 

Develop surveys 
to gain parent 
input that will 
support school 
staff decision 

Administer and 
analyze semi-

annual 
effectiveness 

surveys to gain 

Administer, 
analyze and 
revise semi-

annual 
effectiveness 

Administer, 
analyze and 
revise semi-

annual 
effectiveness 

Administer, 
analyze and 
revise semi-

annual 
effectiveness 

Administer, 
analyze and 
revise semi-

annual 
effectiveness 
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Self-motivated, Competent, and Lifelong Learners 

When students feel successful and engaged in their academic and social-emotional learning, they 
become self-motivated, competent, and lifelong learners. ACES students are being prepared as 
bilingual and bicultural individuals in a global society. Students acquire an acute awareness of global 
diversity and their responsibility to the global community. Using the Framework for 21st Century 
Learning as a guide for the skills, knowledge, and expertise students will need to be successful in work 
and life, helps to set academic and social-emotional goals. Students need to learn skills for success 
including critical thinking, problem solving, communication and collaboration. The ACES school 

making efforts 
at the school 
site. At least 

50% of parents 
will take the 

survey. 

parent input 
and to assist 
the school in 
identifying 

additional ways 
to promote 

parental 
involvement in 

various 
programs at 

the school site. 
At least 55% of 

parents will 
take the survey. 

surveys to gain 
parent input 
and to assist 
the school in 
identifying 

additional ways 
to promote 

parental 
involvement in 

various 
programs at the 
school site. At 
least 60% of 
parents will 

take the survey. 

surveys to gain 
parent input and 

to assist the 
school in 

identifying 
additional ways 

to promote 
parental 

involvement in 
various programs 
at the school site. 
At least 65% of 

parents will take 
the survey. 

surveys to gain 
parent input 
and to assist 
the school in 
identifying 

additional ways 
to promote 

parental 
involvement in 

various 
programs at the 
school site. At 
least 70% of 
parents will 

take the survey. 

surveys to gain 
parent input 
and to assist 
the school in 
identifying 

additional ways 
to promote 

parental 
involvement in 

various 
programs at the 
school site. At 
least 75% of 
parents will 

take the survey. 

School Climate - 
Suspension/Expulsion 
Rates 

Less than 1% / 
0% 

Less than 1% 
/ 0% 

Less than 1% / 
0% 

Less than 1% / 
0% 

Less than 1% / 
0% 

Less than 1% 
/ 0% 

Pupil Outcomes 

100% of 
students shall 
be provided 
the adopted 

course of 
study for 

grades TK-6 is 
inclusive and 

shall offer 
courses in all 

required areas 
of study based 
on EC 51210 & 
EC 51220 (a)-

(i) 

100% of 
students shall 
be provided 
the adopted 

course of 
study for 

grades TK-6 is 
inclusive and 

shall offer 
courses in all 

required 
areas of study 
based on EC 
51210 & EC 
51220 (a)-(i) 

100% of 
students shall 
be provided 
the adopted 

course of 
study for 

grades TK-6 is 
inclusive and 

shall offer 
courses in all 

required 
areas of study 
based on EC 
51210 & EC 
51220 (a)-(i) 

100% of 
students shall 
be provided 
the adopted 

course of study 
for grades TK-6 
is inclusive and 

shall offer 
courses in all 

required areas 
of study based 
on EC 51210 & 
EC 51220 (a)-(i) 

100% of 
students shall 
be provided 
the adopted 

course of 
study for 

grades TK-6 is 
inclusive and 

shall offer 
courses in all 

required 
areas of study 
based on EC 
51210 & EC 
51220 (a)-(i) 

100% of 
students shall 
be provided 
the adopted 

course of 
study for 

grades TK-6 is 
inclusive and 

shall offer 
courses in all 

required 
areas of study 
based on EC 
51210 & EC 
51220 (a)-(i) 
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community is working on creating and building support systems including assessments, curriculum and 
instruction, professional development and learning environments so students are more engaged in the 
learning process and are prepared for our global economy. 
 

Based on the P21 Framework, 21st century outcomes include English language arts, world languages 
(Spanish), Arts, Math, Science, Geography, History, Government and Civics. We strive for students at 
ACES, through Project-Based learning, to understand and address global issues, learn from and work 
collaboratively with diverse cultures and lifestyles so they can develop mutual respect for other 
cultures and through using a second language.  At ACES we seek opportunities to develop 
entrepreneurial, civic, health and environmental literacy. Through community partnerships (see 
below) ACES students will develop and learn life and career skills, become self-directed learners, 
interact effectively in teams, and be responsible to others.  
 

Instructional Design 

ACES is dedicated to the idea that every child can accelerate their progress and achieve at high 
levels through powerful learning. Powerful learning depends on a rigorous curriculum that is 
interdisciplinary and thematic, where learning is related to the personal and background 
experience of the students and calls for higher order thinking skills. To effectively compete in the 
global arena, ACES strives to have students who enter at Kindergarten achieve linguistic biliteracy 
and content-area biliteracy by the end of sixth grade. While this is a challenging goal to attain, 
ACES will continue to explore ways in which to successfully accomplish this through quality 
instruction and through our unique dual language enrichment model not found currently at other 
schools in California. 
 
The Gómez & Gómez Dual Language Enrichment model supports the academic and linguistic 
developmental growth of children by using their first language as a foundation and simultaneously 
learning a second language. This model has several key research-based components, which support 
the full development of content-area biliteracy. In addition, all student demographics, including GATE 
students at ACES are able to participate in a dual language immersion program as an alternative to a 
traditional elementary public school program.  Most diverse learners thrive in Dual Language 
Educational (DLE) programs and English Learners in particular. Attributes of DLE programs such as: 
learner-centered instruction, primary language learning and increased cognitive development all 
contribute to a rigorous and enriched learning environment for all children and supports diverse 
learners. (http://dlti.us/first_1.html) 

 

 
Unlike most 50/50 and 90/10 DLE models, this model does not call for instruction in all subject areas in 
both languages. Instead, it requires that all learners regardless of language background learn certain 
ǎǳōƧŜŎǘǎ ƻƴƭȅ ƛƴ [мΣ ǿƘƛƭŜ ƻǘƘŜǊǎ ŀǊŜ ƭŜŀǊƴŜŘ ƻƴƭȅ ƛƴ [нΦ ¢ƘŜ ƳƻŘŜƭΩǎ ǇƘƛlosophy is that children can 
indeed learn subject matter effectively in either their L1 or L2, given the use of appropriate 
instructional strategies and other activities that support, in particular, the L2 learner in the respective 
subject area. Note that TK-6th grade mathematics is learned in English by all participants, while 
Science and Social Studies is learned in Spanish. Language Arts is formally taught in the chilŘΩǎ ƴŀǘƛǾŜ 
language in TK/Kindergarten and 1st grade and in both languages in 2nd - 6th grades. 
 
ά.ƻǘƘ ƻƴŜ-way and two-way bilingual programs lead to grade-level and above-grade-level 
achievement in second language, the only programs that fully close the gap. With the stimulus of 
native-English-speaking peers in two-way bilingual classes, groups of English learners typically reach 
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grade level achievement in second language by 5th or 6th grade, reaching an average of the 61st NCE 
or the 70th percentile by the eleventh grade. This is truly astounding achievement when you consider 
that this is higher achievement than that of native-English speakers being schooled through their own 
language, and who have all the advantages of nonstop cognitive and academic development and 
ǎƻŎƛƻŎǳƭǘǳǊŀƭ ǎǳǇǇƻǊǘΦέ ό/ƻƭƭƛŜǊ ϧ ¢ƘƻƳŀǎΣ нллпΣ ǇΦ ммύ 

 

Key Elements of Gomez & Gomez Dual Language Enrichment Model 
 

Language of Instruction (LOI) TK, K, 1st
 
Grade 2nd ς 6th Grade 

Language Arts 

Primary Language 
Spanish or English 

(Only time students 
are separated by L1) 

Spanish and English* 
*Equal instructional time 
daily in both languages 

Science & Social Studies Spanish Spanish 
Mathematics English English 

Language of the Day (LOD) 
Physical Education, Music, Art, Health 

Recess, Lunch, Transitions 

 

Language of the Day (LOD): 
Monday, Wednesday, and Friday: Spanish /  Tuesday and Thursday: English  

¶ Validates both languages; followed throughout the campus to the extent staff 
speaks Spanish/English, during recess, lunch, special events, etc. 

¶ Consistent review of vocabulary in LOD from classroom labels, student-generated 
alphabets, and Interactive word walls 

¶ Morning activities, Read-Alouds; Expressive Journal Writing; DEAR/SSR, reading 
buddies is conducted daily in LOD 

Conceptual Refinement (CR): 

¶ 10-15 minutes at end of each lesson for Math, Science & Social Studies for concept 
refinement of L2 content learners (reteach, intervention, pre-teach) 

¶ Inclusive of content block and conducted in the Language of Instruction 

¶ Ensures high academic rigor 
 

 

 

 

Curriculum and Instruction 

The ACES curriculum is based on and will adhere to the California Standards and the Common Core 
State Standards.  In August of 2010, the Common Core State Standards for English Language Arts and 
Mathematics was adopted by the California State Board of Education to provide clear and consistent 
expectations of what students are to learn from K-12. Just as importantly, the curriculum of ACES will 
provide students opportunities to learn the fundamental truths of life and the foundation 
requirements to be an educated person. To learn effectively and retain information, children need to 
have meaningful learning, engaging their curiosity and imagination. To serve that need, the curriculum 
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introduces the tools to grasp and comprehend the basic courses of study and build critical problem 
solving and study skills. At ACES, students learn how to learn. In the curriculum, students experience 
and understand the interconnection of life, the journey of human inquiry and knowledge and the 
method and effective communication of that knowledge to others. Students experience and 
understand that all actions have consequences and that we do not live in isolation but in relationship 
with all people and all things. 
 
Students who achieve the CA CCSS for ELA/Literacy develop the skills in reading, writing, speaking, and 
listening that are the foundation for any creative and purposeful expression in language. They are able 
to undertake the close, attentive reading that is at the heart of understanding and enjoying complex 
works of literature. Students exhibit the capacities of a literate individual: They demonstrate 
independence; they build strong content knowledge; they respond to the varying demands of audience, 
task, purpose, and discipline; they comprehend as well as critique; they value evidence; they use 
technology and digital media strategically and capably; and they come to understand other 
perspectives and cultures. The ability to read and comprehend written information of any kind with 
understanding and retention, to communicate your thoughts to another in a variety of methods or 
media, to write clearly, descriptively and concisely, to speak with clarity, comfort, and purpose. 
(Executive Summary, September 2015, ELA/ELD Framework for California Public Schools, K-12)   
 
!/9{ ǎǘǳŘŜƴǘǎ ǿƛƭƭ ōŜ ŀǾƛŘ ǊŜŀŘŜǊǎ ƻŦ ǇƻŜǘǊȅΣ ŦƛŎǘƛƻƴΣ ŀƴŘ ƴƻƴŦƛŎǘƛƻƴ ŦƻǳƴŘ ƛƴ ǘƘŜ ǎŎƘƻƻƭΩǎ [ŀƴƎǳŀƎŜ 
Arts curriculum, California Wonders/Maravillas (McGraw-Hill) adopted in 2017 as well as other 
supplemental reading materials. In order to develop confident writers, ACES will use 
Wonders/Maravillas (McGraw-Hill) 2017 in conjunction with Writers Workshop, developed at the 
Teachers College at Columbia University by Lucy Calkins, as a supplemental component to the 
ƭŀƴƎǳŀƎŜ ŀǊǘǎ ǇǊƻƎǊŀƳΦ [ǳŎȅ /ŀƭƪƛƴǎΩ Units of Study for Teaching Writing (K-2) and Units of Study for 
Teaching Writing (3-5) (Heinemann, 2006). In writing workshops, students become powerful writers:  
they learn to observe the world within and around them, write drafts, revise, edit, and present 
polished and well-crafted pieces of writing.  
 

Intervention and Enrichment Programs:  

¶ Before & After school tutoring provided by teachers 

¶ Behavior support plans 

¶ Student Success and Progress Team (SSPT) 

¶ Counseling services (Shields for Families) 

¶ Special Education Program 

¶ Mentoring 

¶ Saturday Academic Intervention 

¶ Parenting classes 

¶ After school enrichment classes (After School Education and Safety) 

¶ Community partnerships (e.g. USC Viterbi School of Engineering, USC Troy Camp LAPD, El 

Fondo de Cultura Económica, Hitachi (Japan America Society of Southern California), All 

Peoples Community Center, KPMG, LLP, USC Science Outreach) 

¶ Robotics 

¶ Reading Horizons Intervention 

 

Curricular and Instructional Materials: 
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Subject Area Curriculum Instructional Materials Grade Level 

English Language 
Arts 
Reading/Writing 

Wonders (2017), McGraw-Hill 
Units of Study - Writing 
(Heinemann) 

Textbooks & 
computer-based 

TK-6th 

English Language 
Development 

Systematic ELD (2016), 
E.L. Achieve 

Textbooks, 
Instructional Units, 
Manipulatives 

TK-6th 

Spanish 
Language Arts 

Maravillas (2017), 
McGraw-HIll 

Textbooks & 
computer-based 

TK-6th 

Math Eureka Math (2015), 
EngageNY 

Printed Materials & 
Manipulatives 

TK-6th 

Science Digital Science Online, 
(2017), Visual Learning 
Systems 

Printed & 
computer-based 

TK-6th 

Social Studies Reflexiones, Harcourt Textbooks & 
computer-based 

TK-6th 

 

ACES will use the following, instructional methods and strategies to deliver the curriculum: 

 Instructional Methods: 

¶ Cooperative Learning  

¶ Tiered Lessons 

¶ Learning Centers 

¶ Graphic Organizers 

¶ Gradual Release and various others 

¶ Multiple Intelligence 
Instructional Strategies: 

¶ SDAIE  

¶ Clear content/lesson objectives 

¶ Language objectives 

¶ Student-centered lesson pacing 

¶ Anticipatory/anchor charts 

¶ Chunking  

¶ Choral Reading 
Dual Language strategies (specific to our model): 

¶ Language of the day 

¶ Bilingual partners 

¶ Color-coding (Red for Spanish, Blue for English) 

¶ Bilingual Learning centers (Gr. TK-2) & Bilingual Research centers (Gr. 3-6) 

¶ English & Spanish interactive word walls 

¶ Bilingual Classroom Labeling (color-coded red/blue) 
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To ensure student mastery of California content and performance standards including 
Common Core State Standards, Next Generation Science Standards and the current ELD 
Standards, ACES will: 

ǒ Sufficient time is allocated in Gr. TK-6, so students can master the CA CCSS for 
Language Arts and Mathematics/ English language development;  

ǒ Designated ELD (30-45 minutes daily at TK-6) 
ǒ Ensure consistent and regular collaboration between general and special education 

teachers to provide effective push-in and/or pull-out intervention services 
ǒ Use lesson pacing guides and assessment timelines 
ǒ Implement ongoing instructional assistance and support for teachers through 

professional development opportunities in and outside of school 
ǒ Provide opportunities for peer/administrator observations and feedback based on 

student and teacher needs 
ǒ Use data to monitor student progress on curriculum-embedded assessments as 

well as other assessments (Illuminate, SRI) and scaffold instruction 
ǒ Ensure daily/weekly teacher collaboration by grade level 
ǒ Ensure bi-yearly cross grade level articulation meetings facilitated by an 

administrator or teacher leaders using student achievement data. 
ǒ Provide fiscal support using general and categorical funds for supplemental 

instructional materials and intervention programs 
 

Our instructional program provides both embedded and designated practice to support 
ǎǘǳŘŜƴǘǎΩ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ technology-related skills and use of technology.  Each classroom is 
equipped with state of the art Promethean Activpanel, which is a 72-inch interactive display 
board, that allow teachers to present interactive lessons. Students in grades TK to 1st have 
iPad class sets. Students in grades 2nd-6th have 1:1 Chromebooks. Students in all grade levels 
can access digital content materials aligned with the CCSS that is part of our adopted ELA, 
SLA, and Science Curricula. As appropriate, teachers assign tasks that require students to 
conduct online research and typed reports in several of the content areas. Students in 
primary grades use apps independently and in small group with the teachers.  
 
To insure students are prepared to take computer-based state standardized assessments, 
general education students and diverse learners in grades 2nd ς 6th take multiple assessments 
throughout the school year using computer programs that mimic SBAC assessments. 
Students also take practice/training assessments. These assessments include: 

ω Curricular weekly and unit assessments 
ω District Benchmark Assessments 
ω SRI Assessments 
ω Smarter Balanced Practice & Training Tests 

 
Transitional Kindergarten 

 

The Transitional Kindergarten (TK) program at ACES is structured to serve as a bridge between preschool 

and kindergarten that will give children whose birthdays fall late in the year (September 1-December 1) an 

opportunity to learn important academic and social skills in a hands-on way that supports their 

ŘŜǾŜƭƻǇƳŜƴǘΦ  ¢Ƙƛǎ ƛǎ ŎǊǳŎƛŀƭ ŘǳŜ ǘƻ ǘƘŜ ǎƘƛŦǘ ǘƘŀǘ Ƙŀǎ ǘŀƪŜƴ ǇƭŀŎŜ ƛƴ /ŀƭƛŦƻǊƴƛŀΩǎ ƪƛƴŘŜǊƎŀǊǘŜƴ ǎǘŀƴŘŀǊŘǎ 

and curriculum over recent years. Many of the skills children were once taught in first grade are now 
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expected in kindergarten. TK is an additional, yet voluntary option that will allow families to give their 

children the gift of time to develop at their own pace and continue building the social, emotional, and 

academic skills that will help them succeed in elementary school. 

 

Students meeting the criteria for Transitional Kindergarten will be placed in a separate Transitional 

Kindergarten class or a combination Transitional Kindergarten/Kindergarten classroom (depending on the 

number of transitional kindergarten students) taught by a fully credentialed teacher. Parents will 

participate in an orientation meeting to be informed of the model being implemented at ACES and its 

purpose. The Transitional Kinder teacher supports children in developing social skills through activities that 

build confidence and communication. Students are exposed to reading and math in an exciting, interactive 

way using educational games to teach children about words and sentences and help them understand 

mathematical concepts like counting and patterns. Teachers modify lessons using Wonders/Maravillas 

2017 (McGraw-Hill) and Eureka Math as well as other curricular subject areas (Science/Social Studies) to 

ensure students are at a level where they can be academically successful while at the same time building a 

solid foundation for their educational career. The social-emotional and academic skills children learn in 

transitional kindergarten will help them to succeed in kindergarten, become leaders in the classroom, and 

confidently navigate the school day routine. TK teachers receive training and instructional planning time 

along with the Kindergarten team to ensure routines, instructional practice and expectations are aligned 

with what students need to be adequately prepared to enter Kindergarten. 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

2018-2019 Academic Calendar 
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Bell Schedule and Daily Schedules 

 
The bell schedule for the Charter School will be: 8:00 a.m. ς 3:00 p.m. School begins daily at 8:00 a.m. 

Mondays are early dismissal days with TK and K students dismissed at 1:10 p.m. and Grades 1st ς 6th 

dismissed at 1:20 p.m. On Tuesday-Friday, TK and K students are dismissed at 2:40 p.m. and Grades 1st- 

6th are dismissed at 3:00 p.m.  
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Instructional Days and Minutes Calendar 

 
 

Professional Development 
 

ACES seeks a group of professionals committed to the education of all children. The guiding principles 

of The Accelerated Schools Model demand that we involve students in rich, meaningful learning 

experiences, which will encourage them to become life-long learners. To fully implement this program, 

all staff members must be equally committed and actively involved in the planning, performance, 

implementation, and evaluation of the instructional program and school operations. 

 
Lƴ ŀŘŘƛǘƛƻƴΣ !/9{Ω IǳƳŀƴ wŜǎƻǳǊŎŜǎ ŘŜǇŀǊǘƳŜƴǘ ƛǎ ǊŜǎǇƻƴǎƛōƭŜ ŦƻǊ ǘƘŜ ƘƛǊƛƴƎ ƻŦ ŀƭƭ !/9{ ǎǘŀŦŦ ŀƴŘ 
ensuring the compliance with all applicable laws and provisions of the collective bargaining 
agreement. The selection procedure shall not discriminate based on ethnicity, national origin, religion, 
gender, age, disability, or sexual orientation. ACES staff shall consist of persons who are committed to 
ƻǳǊ ǎŎƘƻƻƭΩǎ ǇƘƛƭƻǎƻǇƘȅΦ 9ŀŎƘ ǘŜŀŎƘŜǊ ǿƛƭƭ ƘŀǾŜ ŀǇǇǊƻǇǊƛŀǘŜ ǘŜŀŎƘƛƴƎ ŎǊŜŘŜƴǘƛŀƭǎ ǇǊƻǾƛŘŜŘ ōȅ ǘƘŜ {ǘŀǘŜ 
Commission on Teacher Credentialing for his/her teaching assignment.  
 

Announce openings 
ǒ Edjoin website 
ǒ California Charter School Association recruitment fair held at our school annually 
ǒ UCLA School of Education 
ǒ CSULA School of Education 
ǒ USC School of Education 
ǒ Word of mouth/interoffice emails 

 
Interview Process 
Each application will be screened by at least two administrators. All candidates will be 
interviewed by a panel comprised of administrators, key instructional leaders on campus, and 
parents. Candidates will be required to demonstrate their abilities by teaching a lesson to a group 


